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LE MAGAZINE 
in brief fi|p 
Who publishes Le Magazine? 
Le Magazine is published by Directorate-
General XXII of the European Commission which 
is responsible for Education, Training and Youth. 
Who does wha t 
The Director-General of DG XXII 
¡s Le Magazine's editor in chief. 
Editorial policy is decided by an editorial 
committee within the Commission, managed 
by DG XXN's information unit. 
When is it published and in what languages? 
Le Magazine is published twice a year, in June 
and December, and in three language versions: 
English, French and German. 
Do you want to receive Le Magazine regularly? 
Le Magazine is available free of charge. 
Request your regular copy from: 
Dominique Marchalant - DG XXII Library 
Fax: +32 2 296 42 59 
Do you want to contribute your 
reactions or ideas? 
We welcome your suggestions and comments. 
Please submit them to DG XXII's information unit. 
Fax: +32 2 296 73 58 
Do you want to know more about an article? 
This is easily done. The articles generally give 
the name and fax number of the contact person. 
Please feel free to use them! 
Do you want to consult DC XXII's Internet site? 
The address is: 
http://europa.eu.int/en/comm/dg22/dg22.html 
The site contains a lot of useful information 
on DG XXII's programmes, actions, other 
publications and more. 
A more direct contact? 
You can also contact DG XXII 
I in writ ing: European Commission, DG XXII: 
Education, Training and Youth, 
rue Belliard, 5 - 7 - B-1049 Brussels 
I by telephone: +32 2 299 11 11 
I by fax: +32 2 296 42 59 
This edition of Le Magazine comes to you at a time 
of great change in the Commission. 
There is no hiding the fact that the last few months have been difficult for DG XXII. The report of the Committee 
of Independent Experts and the subsequent resignation of the Commission have obviously had a profound impact 
on our work. And more specifically, we have had to manage the difficult situation provoked by the closure of the 
Leonardo Technical Assistance Office. 
We regret the disruption that this has caused for project promoters and participants. We have been working 
extremely hard to resolve these problems, and a special team is now in place to ensure the smooth completion 
of the programme. 
But looking beyond these short term difficulties, there is good reason to be optimistic. 
As we go to press, the new President of the European Commission, Mr Prodi, is putting together his team of Com-
missioners, and the European Parliamentary elections are getting into gear. By the summer, therefore, we can expect 
to have put the current difficulties behind us. 
Looking to the future, the prospects are bright for education, training and youth policies. There is a strong political 
momentum behind our policies. Investing in knowledge, skills and qualifications is now a central concern for all 
Member States, and the European Union has an important catalytic role to play in helping Member States 
to improve and adapt systems and provision to meet these challenges. 
The new generation of Community education, training and youth programmes will give a powerful impetus to these 
efforts. On 26 April, the second phase of the Leonardo da Vinci programme was formally adopted by the Council. 
The programme will be operational as from 1 January 2000, with a total budget of €1,150 million over the next seven 
years. And on 29 April, Tempus III was adopted, also for seven years. Final agreement on the Socrates II and Youth 
programmes will hopefully not be far behind. We are already working hard to prepare the launch and implementation 
of these programmes next year. 
Beyond this, we will need to work together to find ways of deepening European cooperation and developing a policy 
dialogue based on the identification of common challenges, the pooling of resources and the promotion of innovation 
and improvements in the quality of systems and provision. The arrival of the new Commission, coupled with the launch 
of the new programmes, will provide a sound basis on which to build this cooperation. j 
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new programmes for a new millennium 
Different legislative routes 
Between the Commission's initial proposal and the final deci-
sion (by the Council of Ministers, together with the European 
Parliament in the case of Socrates II and Youth), the pro-
gramme texts are constantly discussed and amended. In May 
1998 the Commission made proposals to renew the Socrates 
(education) and Leonardo da Vinci (vocational training) pro-
grammes and to set up a new Youth programme combining 
the present European Voluntary Service and Youth for Europe. 
Since then the three programmes have followed somewhat 
different legislative routes. On 26 April 1999 the Council 
adopted the decision on phase two of the Leonardo da Vinci 
vocational training programme, having taken on board some 
of Parliament's amendments under the codecision procedure. 
The new programme has been allocated € 11.15 billion 
over a seven-year period (2000-2006), a significant increase 
on the previous period. 
In December 1998 ministers agreed a joint position 
on Socrates. This then went before Parliament which voted 
14 amendments at second reading in February. The final deci-
sion will be made in the autumn of 1999 under the codecision 
procedure of the European Parliament and Council. 
There has been some delay with the Youth programme, 
the Youth Council having failed to adopt a joint position 
in November. In May, however, it agreed on a budget of 
€350 million, and the programme should be approved 
by late 1999 or early 2000, under the same codecision proce-
dure that applies to Socrates. 
Innovations 
What innovations will the new programmes bring? First there 
is the duration. Socrates II and Leonardo da Vinci II will run for 
seven years, from 1 January 2000 until 31 December 2006 
(though this is less certain for the Youth programme as the 
common position envisages five years). The idea is to bring 
budgets in line with the Agenda 2000 arrangements. An added 
benefit is that it will give the programmes a more stable basis. 
The programmes have also been simplified and made 
more coherent. There will be eight actions under Socrates and 
four objectives rather than nine, starting with school educa-
tion (Comenius), then higher education (Erasmus) and finally 
adult and other types of education (action renamed 
Grundtvig). The horizontal actions follow: languages, multi-
media and information exchange. 
Leonardo da Vinci II is structured around three objectives 
(previously 19), to be implemented through five main mea-
sures (compared to the previous 23): mobility, pilot projects, 
language skills, transnational networks and reference tools. 
These measures can also be combined. Thematic pilot pro-
jects of broad Community interest will also be supported 
within certain budgetary limits. 
The proposals in the Youth Programme also reflect this 
desire for rationalization and greater coherence. Youth for 
Europe and European Voluntary Service will be merged, giving 
rise to a new action entitled "La Chance aux Jeunes" ("Youth 
Initiative" in the common position). While it builds on the 
experience of existing programmes, this action is also specifi-
cally designed to give more scope to young people's creativity. 
Another innovation which will doubtless be welcomed by 
programme users is the possibility of organising joint actions 
across the Socrates II, Leonardo da Vinci II and Youth subject 
areas. Current programmes have often been criticized for being 
too compartmentalized and failing to take account of the 
often vague boundaries between different programmes or 
actions. In future it will be possible to present projects covering 
a number of fields or involving several Community actions. 
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The Amsterdam Treaty came into force on 1 May 1999. 
It amends several previous treaties, and strengthens certain 
provisions including those on education and training. 
In the Treaty, the Member States affirm their determination 
to "promote the development of the highest possible level 
of knowledge among their people, through broad access to 
education and the continuous updating of knowledge" (amended 
preamble to the Treaty establishing the European Union). 
The articles dealing with education, training and youth have 
been renumbered from 126-127 to 149-150. In addition, 
article 150 (the old article 127) has been slightly amended. 
Vocational training actions will now be adopted using the 
codecision procedure (joint adoption by European Parliament 
and Council) rather than the cooperation procedure (adoption 
by Council following an opinion by Parliament). 
Europe Direct 
Get in touch with Europe 
Europe Direct is an information service set up by the Commission to answer individual or busi-
ness enquiries about the EU. It began in 1996 as a pilot e-mail question and answer project, 
and proved very much in demand. A call centre, with freephone numbers in each country, 
was integrated into Europe Direct in June 1998, and the service is now entering a new stage 
of development. Within the Commission, DG XXII is one of seven directorates-general that 
have joined forces under the Europe Direct initiative. Many of the enquiries received are to do 
with opportunities for studying or training abroad, the recognition of qualifications and other 
education-related issues. 
Finally, procedures have been streamlined in a number of 
ways. For example Socrates II dispenses with the submission 
and selection modes, as well as a number of intermediary 
stages which unnecessarily complicate the programme's man-
agement. As regards school education, each school will be 
invited to submit a 'Comenius plan' covering all activities. 
Calls for proposals under Leonardo da Vinci II will 
no longer be launched annually, but in 2000, 2002 and 2004. 
The selection procedure will depend on the type of measure and 
all mobility projects will be fully decentralized to national level. 
Pilot projects, transnational networks and language skills 
projects will also be decentralized, but with the Commission 
evaluating their innovative and transnational content. As with 
mobility schemes, contracts will be drawn up at country level. 
For other measures (thematic pilot projects, reference tools, pro-
jects by European organizations and joint actions), proposals 
will be sent direct to the Commission which will decide in 
accordance with the procedures laid down in the decision. 
The concrete details of the Youth programme -which inher-
its a tradition of flexible implementation- will be discussed 
with the Member States. 
Budget stumbling block 
Budgets will be the main issue in future negotiations. For 
Socrates II, a compromise must be reached between the 
€ 1.55 billion proposed by the Council and the €2 .5 billion 
sought by Parliament. As for Youth, the €350 million pro-
posed is well below the € 8 0 0 million Parliament wanted. 
Whatever the final outcome, the new programmes should 
receive increased funding, even if not quite at the level the 
Commission had been hoping for in its initial proposal. D 
If you have a question about the European 
Union, Europe Direct is there to give you the 
answer. As a European citizen, you have rights 
in all 15 countries which are members of the 
European Union. These include the right to 
travel, live or study in any member state. You 
also have a right to work in any EU country, 
and to have your qualif ications recognized 
there. European law gives you rights when buy-
ing goods and services, and the right to equal 
opportunities throughout the EU. And what-
ever your views on Europe, you have a right to 
know what the EU means for you, your family 
or your business. Europe Direct is a free service 
designed to put the facts at your fingertips. 
Europe Direct is a two-way dialogue. Your 
feedback is important, and helps the European 
Union to identify problems and respond to 
them. If you encounter problems in exercising 
your rights in the single market, if there are 
loopholes we should plug, or more information 
ou need, use Europe Direct to let us know. 
Information on offer includes: 
General information about the European 
Union, its work, its institutions and its policies. 
Austria (local rate) 0800-296 811 
Belgium 
Denmark 
Finland 
France 
Germany 
Greece 
0800 (NL)-92038 
(FR)-92039 
8001-0201 
08001-13191 
0800 90-9700 
0800-1-850 400 
00800-3212254 
I Useful fact sheets about your rights in each 
of Europe's 15 Member States. There are 
fact sheets explaining how to obtain a resi-
dence permit, how to get your qualifications 
recogn ized, or how to comp la in about 
unsafe products. The fact sheets are easy to 
follow, and include names, addresses and 
phone numbers of relevant organizations 
you may need to deal with. 
I User - f r iend ly guides g i v i n g a genera l 
overview of your rights and opportunities in 
Europe's single market. These guides also 
contain useful addresses. 
I A signpost service, wh ich helps you to 
overcome practical problems in exercising 
your rights in Europe. 
I A jobs database with vacancies in Europe 
open to jobseekers from all EU countries. 
You can contact Europe Direct in a number of 
ways, including telephone, internet and e-mail 
(http://europa.eu.int/citizens and http://europa. 
eu.int/business). There are also networks of 
national and local information points which 
offer specialist help on particular topics. Call 
the freephone Call Centre where you live. 
Ireland 
Italy 
Luxembourg 
The Netherlands 
Portugal 
Spain 
Sweden 
United Kingdom 
1-800-553188 
800-876-166 
0800-2550 
0800-8051 
0800-222-011 
900-983198 
020-794949 
0800-581 591 
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Youth for Europe gives young people the chance to receive training outside the confines of school. In addition to its high profile European mobility actions, it also funds projects 
which do not necessarily involve spending t ime in other EU countries. These 'youth initiatives' are local projects in which young people come together to develop creative actions. 
The constituent parts of the Youth for Europe programme are designed to complement each other. There are different ways of taking part and the opportunities are numerous. 
A group of young people who have taken part in European exchanges, for example, can go on to launch an initiative wi th European Community backing ­ o r vice versa. Although 
essentially local, youth initiatives nevertheless reflect a broader conceptual approach and include a European dimension, by virtue of the Community's support and the scope 
for subsequent networking. 
European Voluntary Service reflects the same philosophy. The core component is the exchange visits by young people to a host community in another country, from which they 
derive a genuine learning experience. Other mechanisms are then linked to this. One such is Future Capital. This allows a young person who has completed a period of voluntary 
service to develop his or her own creative project. The criteria applied are very flexible and the European Commission provides financial support. 
Behind all these activities lies the desire to stimulate the creativity of young people. The Commission's proposal for the new Youth programme includes an action known as 
"La Chance aux Jeunes" ("Youth Initiative" in the common position). This action is founded on the experiences gained under the earlier Youth Initiatives, together with similar 
measures under the EVS Future Capital scheme. 
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European 
Voluntary Service 
Youth 
for Europe 
Youth creativity 
is the theme 
Luis Amorim - SOS, Structure of Operational Support 
European Voluntary Service 
rue des Drapiers. 35 - 1050 Brussels 
Future Capital 
Τ +32 2 549 55 90 - F +32 2 549 55 99 - evs@sosforevs.org 
Further Informations 
Augusto Gonzalez Hernandez - DG XXII 
F + 32 2 299 41 58 - vol@dg22.cec.be 
A reci pe for success 
Adopted in 1999, the European Voluntary Service is one of the two EC informal education programmes; it provides 
young people with the opportunity to acquire valuable experience for their future by working abroad on projects 
rooted in a local community. The programme has been conceived as a coherent framework in which different 
actions are combined so as to ensure that young people get the best out of their period as European volunteers 
and beyond. This is where Future Capital comes into play. Many EVS participants return home full of ideas for 
the future but in need of a helping hand to get their personal initiatives off the ground. 
Future Capital allows former EVS volunteers to apply for 
a grant of up to € 5,000 to launch their own projects. Appli­
cants can present their projects, whether profit-making or not, 
in a wide variety of areas -social, environmental, cultural, 
educational, economic- and the proposed activities need not 
correspond to the work they undertook during their voluntary 
service, although it helps if they do. The projects can be 
launched in any EU Member State, Norway or Iceland. 
Applications for Future Capital funding, including a full 
description of the project and budget plan, are evaluated by 
national selection panels of five to ten people with proven 
experience in youth work, business, volunteering, financial 
matters and project development. The panel members help 
the EVS managers in each country to select the best projects 
and also act as advisors to the young people applying 
to Future Capital. Since January, 150 projects have been put 
forward and another 50 are in the pipeline. 
What sort of projects are they? 
After an experience such as EVS, volunteers usually become 
more independent and mature, and a period abroad often 
makes them realize what it is that they would like to do in 
life, redirecting their priorities and objectives. 
This has been borne out by an evaluation study and the 
following quotations from two Spanish volunteers are typical: 
"With EVS I discovered a side of myself that I never 
thought to be true. Now I am able to use my new skills to 
develop myself personally and I found a job in my host 
country thanks to what I learned during EVS. Thanks to it I 
have found my own way in life". 
"I think EVS is good because it brings down barriers and opens 
up our minds to be intercultural. It enriches us all. For some 
volunteers, EVS can be a strong influence in their professional 
careers, opening a lot of doors". 
Nevertheless, not all volunteers returning from abroad 
find the necessary support to achieve their new aims in life. 
Though a significant number find jobs (circa 40%) or con­
tinue their studies (circa 45%), many want to go further. 
Those who are less lucky in finding a job or who do not 
envisage studying any more often feel frustrated, lacking the 
opportunity to contribute in return with what they have 
learned during EVS. Future Capital was created to give help 
where it is most needed, when volunteers need a little backing 
to develop their EVS experience further. 
Video training 
Didier is French and has always been involved in youth work. 
After his EVS in Greece, he decided to create a youth associa­
tion with a group of friends to support and inform young 
people in his deprived region about the existing European 
programmes and to develop intercultural learning activities 
with them. By creating a video documentary on the issues that 
concern young people in his area, he hopes to raise their 
social awareness and to "empower" them. He applied to 
Future Capita] to fund the necessary training of the young 
people in filming techniques and for the editing of the final 
video. The video will be shown later to all the primary and 
secondary schools in the area, followed by group discussions 
coordinated by his youth association. 
A guide to Berlin 
Hanna and Shona are German and Irish respectively. Hanna 
did her EVS in France and Shona in Germany. It so happened 
that Shona's hosting organization was Hanna's sending orga­
nization, and here starts the story of their friendship. They 
both realised that it would be nice if volunteers and other 
young foreigners coming to live in Berlin could have a guide 
that was not just for tourists, but went deeper into the history 
and stories of this city they both love to live in. Hence the 
idea of applying to Future Capital to put together this guide, 
titled: Berlin, Berlin, Berlin, No place I'd rather be; Where else can 
I do 1000 things, And still be home for tea? Future Capital will 
help them to collect the right information, meet with the 
right people and finally in editing and distributing it. 
Memories, memories 
Steven is British. While in Germany with EVS, he became 
interested in the memories of older people in his hosting 
town and thought of putting together a project where old and 
young people from his home town and his hosting town could 
exchange their memories. How was it to be young 40 years 
ago, and how is it now? What has changed and what has 
remained the same? He decided to apply to Future Capital to 
get funding to create an interactive CD-Rom with video 
images from these two towns, their people and history and 
with information on EVS. With this project, Steven wants to 
bring together two nations that were at war not so long ago, 
as well as two different generations. 
Promoting EVS in Spain 
Nuria and Marc are both from Spain. They knew each other 
from university, had lost contact and one day found each 
other on a bus in the UK going to the same EVS training 
activity. This would be the start of a friendship that led them 
to create Alternative Youth, an association of and for young 
people. They applied to Future Capital to help promote EVS 
in their region, through workshops, conferences, targeted 
information, etc. Their dream is to be able to host EVS volun­
teers one day in their association. To begin with they will pre­
pare and support Spanish volunteers to go abroad and will 
work closely with their local municipality to do so. They 
hope to boost EVS participation in their region. D 
EVS is open to all young people between 18 and 25 legally resident in EU countries, Norway and Iceland. From six months to 
a year, volunteers are involved in projects ranging, for example, from rural and urban development projects to helping disabled 
children in doing sports and integrating homeless young people in mainstream society. 
An EVS project is the result of a partnership, based on the initiative shown by the volunteer. A sending organization provides 
support and advice to the volunteer before departure and after his or her return, and a hosting organization accompanies and 
assists the volunteer during his or her stay abroad. 
Applying for EVS is a simple procedure. Volunteers can contact a youth information centre in their local area, or any other youth 
related service near where they live, to obtain more detailed information on the programme. 
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Bad Oldesloe. This small German community with a popula-
tion of 25,000, 30 km from Hamburg, has the appearance of a 
sleepy suburb. But its young people are certainly wide awake 
-and intend to let everyone know it. Janine, 21, Melanie, 19, 
and Kerstin, 17, are not short of ideas or resources. This year 
they have decided to devote themselves full time to their 
number one passion in life: the environment. 
They meet up at the JUP, a non-profit-making association 
of young people and a defender of environmental causes. 
Organizing seminars and training courses, demonstrating 
against the use of genetically modified organisms, managing 
production workshops for natural cosmetics... there is cer-
tainly no shortage of out le ts for their seemingly inex-
haustible energies. "When I see a young person who tells me 
he is bored and doesn't know what to do," explains Melanie, 
tossing back her blonde hair, "1 feel like shaking him. Why 
doesn't he use his hands, his brain, his creativity?" 
Together with other young people in the town, the girls per-
suaded the local council to give them some empty premises to 
do up. This will be the Inihaus, or "house of initiative". For the 
moment, tarpaulins, paint pots, planks of wood and assorted 
debris litter the floor. A group of young people, dressed in dun-
garees or baggy trousers, are painting, banging in nails, renovat-
ing. Everybody lends a hand. "This here will be the bar," indi-
cates Janine, behind her little round glasses. "Over there, a 
relaxation area. Upstairs the rooms are classified according to 
theme. There will be a reading room, a library and an anti-
racism room for another youth organization. The yellow room 
is ours, dedicated to the theme of publishing." 
The green job guide 
The girls' choice of publishing was motivated by their initial 
project. This was to produce a guide to job opportunities for 
young people in Europe in the environmental field, whether 
in the city or the countryside. The guide includes opportuni-
ties to work on a farm or in a nature park, for a nature protec-
tion organization, or even in a research laboratory. This 
Youth Initiative was supported by the European Commission 
under the Youth for Europe programme which funds local 
projects based on the creat ive input of young people . 
It clearly shows the link between the local and the European 
dimension. The guide helps young people to acquire work 
experience -very useful at a time of high unemployment-
while at the same time discovering other EU or Central and 
Eastern European countries. It provides many useful details, 
on subjects such as the type of contract and remuneration 
proposed, the names of people to contact, the procedures to 
be followed (model letters and CVs in English, French and 
Spanish), the necessary social security forms, etc. 
Preparing the guide was a formidable challenge. Informa-
tion had to be gathered on environmental organizations, 
questionnaires drawn up and sent out, replies translated, 
texts written, the lay-out designed, photos obtained, errors 
corrected. "We were sometimes up all night working," said 
Kerstin, who is happy finally to see the culmination of their 
efforts and to know that the guide should soon be printed. 
This young woman, who guiltily admits that she didn't much like school, seems 
to have changed a great deal. She once planned to train as a baker, but now has 
other more ambitious projects: to obtain her school leaving certificate and then 
either take an arts course or work for a newspaper. 
informal education of young people). "She really did a lot of 
work," they all acknowledge. With hardly a word of German 
when she arrived, she soon made herself indispensable, and 
not just for contact ing French organizations. Frédérique 
would now like to take the project further and make the 
guide available on the Internet. 
Another possible development for the future is to set up 
European partnerships. At present the guide is mainly of use 
to young Germans, in particular for the practical information 
it offers on administrative procedures. Adapting it for other 
countries would be quite a job. 
But our "ecology-girls" also have a lot of other ideas. 
Melanie is involved in a humanitarian action, collecting food 
from shopkeepers and then distributing it among the homeless. 
Meanwhile Janine is busy with another project backed by the 
European Community, the "ecomobile", a caravan which one 
young volunteer has restored using natural, non-polluting 
products. Old newspapers were used for the insulation and solar 
energy for the heating. Pulled by a tractor, the ecomobile is 
used for cultural events (concerts and 
plays), information and protest actions. 
At the age of 17, her horizons have broadened, she has 
become aware of political and social issues to which she used 
to be indifferent, and has become much more independent. 
"At school they are always telling you what you should do," 
adds Melanie. "You are not used to doing what you want to 
do, discovering activities and projects for yourself." 
A wealth of projects 
The three girls speak of a fourth friend, Frédérique, who came 
from France on a European Voluntary Service scheme 
(another Community "Youth" action which encourages the 
Of course it is also necessary to ensure 
a follow-up team is in place. Julia, 
who is in her final year at school, has 
been spending time at the JUP to help 
her decide whether to take an "environment" year out before 
going on to higher education. "In the present climate, young 
people's main worry is unemployment. It is becoming more 
difficult to mobilize them to actively support environmental 
causes," comments Jörn Hartje, JUP manager. But whether 
you actively support the cause or not, you cannot help but be 
struck by the commitment of these young people and their 
sense of initiative. Also, as Melanie points out, "the most 
interesting thing of all is to see an idea being turned into 
concrete action. What it shows is how the European Commu-
nity can generate real enthusiasm! D 
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lean Youth For 
is not enough 
Why was the European Youth Forum set up? 
The Youth Forum was created in 1978, with the encourage-
ment of the European institutions. It provided a means of 
consulting young people prior to the launch of the first Euro-
pean programmes targeted at young people in the early '80s. 
These subsequently broadened to become the programmes 
we see today: Socrates, Leonardo da Vinci, Youth for Europe 
III and now the European Voluntary Service. But I think it is »too early to say that the EU has what we could describe youth policy. 
What has the Forum's value been? 
First, the Youth Forum has been extremely useful in allowing 
the European institutions to have a permanent dialogue with 
young people. When it needs to find out what young people 
across Europe think, it can get rapid feedback. Not only this: 
we act as a multiplier, telling the grassroots what the Euro-
pean institutions are doing. I think we are one of the best 
Htipliers that the European institutions have, 
iecondly, it has increased the political profile of youth 
es within the EU. I would say that cooperation between 
the Commission, the Youth Committee of the European Par-
liament and the Youth Forum has been the main motor of 
Ë ing European actions for young people, 
hirdly, the Youth Forum is an excellent school for 
ocracy. It serves as a training ground for Europe's future 
leaders -after all Jacques Santer was a member of Luxem-
Srg's national youth council! our role essentially political or educational? Our first role is essentially political: to ensure that young peo-
ple are taken into account in all areas of policy. This means 
making space for them in those places where decisions are 
taken. We believe that in all decisions that affect them, 
young people should be able to have a voice and be part of 
the decision. At the moment, they are excluded from deci-
sion-making, and this is undemocratic. 
Our second task is educational: we try to encourage young 
people to play an active role in voluntary associations and in 
civil society. If we can succeed in this, then democracy will be 
strengthened, as the control of institutions will be broader. 
This is part of bringing the concept of European citizenship 
into being -we are creating an awareness of the role of the 
citizen in the decision-making process. We are not just a 
lobby for money for actions for young people. 
euro per head 
A school for democracy, an ice-breaker for relations with other countries, a boost for the civil society... 
A youth policy is many-faceted and important. The EL) needs such a policy, says Pau Solanilla1, President 
: the European Youth Forum. But in some ways, things are going backwards. 
Are you happy with the way the European 
institutions deal with young people? 
We have built up good partnership relationships with the 
Commission -chiefly via DG XXII of course- and with the 
Parliament -including its Youth Committee- but have fared 
less well as regards the Council. Recently however, the profile 
of youth issues has been getting higher, particularly on 
employment. During the Austrian presidency, we met Prime 
Minister Klima, and as a result the Vienna summit empha-
sized the importance of young people. We take this as a good 
sign for the future. 
What issues have you been active on recently? 
As regards programmes, we are very concerned about the EU 
budget line "support for international youth NGOs" (A3-
029), under which young people's organizations can apply 
for grant aid. Nowadays, when the Commission publishes a 
call for proposals, 30% more organizations are bidding for 
support. So it is increasingly needed -yet the Parliament and 
Council have cut the budget by about 15%. 
This cut contradicts the claim that the Union is support-
ing young people. The Union has to give a clear political sign 
that it is making an investment in civil society, and in the 
demands of the citizens. Currently, EU spending on educa-
tion, culture, youth and information taken all together is just 
over € 1 per European citizen. How much do we spend on 
each European cow? If we want a Europe of citizens, the bud-
get of the Union has to be the budget of the citizens. 
Is the Youth Forum itself suffering 
budget reductions? 
The Youth Forum benefits from a separate grant for operating 
costs, which has not been cut as such. But it has been asked 
to provide 10% co-financing. Now we are not against the idea 
of co-financing, because we have always done it, but we think 
it is too much to have to find a fixed sum of € 200,000 per 
year. The only place that an international organisation can 
look for grant support is the EU. Reducing this support is cre-
ating competition instead of complementarity, and this is a 
move in the wrong direction. 
What has your biggest setback been? 
Our biggest disappointment was our failure at the last Inter-
governmental Conference to get a clear reference to youth 
inserted into the Amsterdam Treaty. 
But currently2, our main worry is the fact that the youth pro-
gramme budget is blocked, and the new youth programme 
will not be in place by 1 January 2000. This has come about 
because four countries -Britain, France, the Netherlands and 
Sweden- wanted zero growth in the budget. They want to 
stay at € 250 million, whereas the Commission has proposed 
€ 600 million and Parliament € 800 million. It is completely 
unacceptable - in fact it is an insult to young people- to 
propose zero growth given the increased number of countries 
and people concerned. 
What about longer-term challenges? 
The challenge of the 21st century is to promote the values of 
European civilization while helping young people to find 
jobs. Even if actions for young people are built around 
employability, broader values such as tolerance, respect for 
human rights, solidarity, social justice and the fight against 
poverty should not be forgotten. The great challenge is to 
combine both things. D 
1 Pau Solanilla, from Barcelona, was elected President of 
the European Youth Forum in October 1998 and holds 
office till October 2000. 
2 The interview took place in February 1999. 
The voice of organized youth 
The European Youth Forum is a pluralist umbrella organization, 
representing young people, that is recognized by the European 
Union, Council of Europe and United Nations. It has 103 mem-
ber organizations, comprising national youth councils in 
38 countries as well as international non-governmental youth 
organizations from all over Europe. Its general assembly meets 
every two years, and an executive committee comprising all 
member organizations meets every six months. A bureau of 12 is 
elected to manage day-to-day affairs, all volunteers apart from 
the secretary general. The Brussels office has around 15 staff. 
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Wiltz is a market town of just a few thousand inhabitants in the rural north of Luxembourg. It was here that the international institution Inifae and the association 
Coopérations welcomed 18 European volunteers before despatching them to the United Kingdom, Italy, Portugal and Luxembourg to take part in projects that com­
bined artistic, social and environmental aspects. Five young volunteers stayed in Wiltz, where they spent six months working with a group of mentally handicapped 
people. It was a rewarding experience for everyone involved. 
Art in the service of society 
and the environment 
Contact 
Herbert Maly ­ Coopérations asbl 
10. rue de la Montagne ­ L­9538 Wiltz 
T +352 95 92 05 ­ F +352 95 92 08 
cooperations@ci.culture.lu 
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Young volunteers in Wiltz. Luxembourg 1 
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An extraordinary garden 
Wiltz has three main tourist attractions: its 1 7th century chateau, a museum devoted to the Battle of 
the Ardennes (1944/45) and... its garden. The garden covers 2.5 hectares overlooking the Coopérations 
premises. It was at the association's initiative that this area, which belonged to a former brewery, was 
fully renovated as a public park. It is a magical place, with its winding paths, ponds, terraces and taste-
fully positioned works of art and majestic sculptures. It is used by just about everyone: children, 
the local community and visiting tourists. It is entirely the work of the handicapped and long-term 
unemployed people who attend Coopérations and they remain responsible for maintaining it. 
Fernand, Jean-Pierre, Carlo, Jürgen and Tom are genuine 
workaholics. When Friday evening comes round, they say they 
are sad to have to down tools for two whole days. They then 
return to their family or the hospital for the weekend. All five 
are classed as mentally handicapped. During the week they 
attend the Coopérations workshop. Under the guidance of pro-
fessional artists and Marc, their trainer, they are able freely to 
express their feelings and emotions, and display their talents. 
They each perfect their own technique. Tom and Fernand 
carve wood. Jean-Pierre makes sculptures using wire wool. 
Jürgen and Carlo are the painters of the group. Jürgen is cur-
rently working on a painting of the Acropolis, using a very 
particular technique. Carlo is at work on the Greek gods. 
After Apollo, Zeus and Athena he is now getting down to 
Aphrodite, goddess of beauty and love. 
Why this attraction to Greece? It no doubt has something 
to do with their trip to Athens in May 1998, accompanied by 
Marc and the five European volunteers working with Coopera-
tions at the time. For almost three weeks the group func-
tioned as a closely-knit team, working and playing together. 
The handicapped artists had been commissioned to work on 
laying out a small public park located in a green area at the 
foot of the Parthenon, where they designed and produced a 
series of wooden sculptures. 
"We were all at the same level" 
For six months, from January to June 1998, the young volun-
teers accompanied the five artists on their various trips. 
In fact, the Wiltz art workshop is always on the move, seizing 
any o p p o r t u n i t y to make contac t with a wider public. 
In March the young volunteers helped set up an exhibition of 
works by handicapped people just outside Antwerp, Belgium. 
In April, together with the Cooperations residents, they 
produced the scenery for a children's theatre in Luxembourg 
city, a huge work more than 15 metres long. In June, follow-
ing the Greek project, they held a creative workshop in Wiltz 
for German-speakers, with or without a handicap. They built 
a wooden ship, nick-named "the ship of fools". Apparently, 
in the Middle Ages, "mad" people were rounded up and put 
on a boat which was simply left to be carried off by the current. 
Marc, w h o runs t he workshop , says he was really 
impressed by the volunteers. "Most of them had taken an art 
course and proved very useful, especially in constructing the 
theatre decor and preparing and installing the exhibitions." 
There was also a "really great a tmosphere" between the 
young volunteers and the handicapped artists. "The volun-
teers learned a smattering of Luxemburgish - t h e words for 
paper, scissors and brush for example- and it all worked very 
well. We were all at the same level. Art allowed us to find a 
way to understand each other." 
From local to global 
A little earlier we had been welcomed at Coopérations by its 
director, Herbert Maly. An artist of Austrian origin, he settled 
in Luxembourg about 15 years ago. He is a firm believer in art 
in the service of society and the environment. After launch-
ing a number of creative projects in Wiltz, it was not long 
before he founded the Coopérations association as a perma-
nent organization. Every day about 40 disabled or underprivi-
leged people attend the centre. They can choose courses 
aimed at either professional integration or personal develop-
ment, and in three fields: gardening, cooking and... art. The 
town of Wiltz, the Luxembourg authorities and the European 
Commission (through the Social Fund) have all shown their 
interest in this original project by giving it financial support. 
Herbert Maly is convinced that wide-ranging exchanges 
must be an inherent part of any local project. Thus, in 1995, 
he co-founded the European association Inifae (International 
institute for art and the environment) which brings together 
organizations similar to Coopérations in Austria, the United 
Kingdom and Portugal. 
The impact of volunteers 
When the Commission launched a call for expressions of 
interest, the Coopérations director was quick to respond. He 
submitted an application in the "flagships" (pilot projects) 
category and enthusiastically embarked on the European Vol-
untary Service adventure. The challenge for Herbert Maly was 
not just to obtain the help of young volunteers, but also to 
set up networks with them, while at the same time benefiting 
from a critical external view. 
The project was carefully prepared. 18 young volunteers 
were selected, from Austria, the United Kingdom, Italy and Por-
tugal. They gathered in Wiltz during October and November 
1997 for a two-month joint training course. At the same time, 
they took language courses and participated in local projects. 
Some attended a nearby environment workshop, while others 
set up a radio station and carried out a survey on the expecta-
tions of Wiltz's young people. One of the findings was that the 
young people wanted a place where they could meet. This wish 
was subsequently granted by the local authority which takes 
the work of the European volunteers very seriously. 
After two months of joint activities, the volunteers were 
divided into small groups and set off to join their respective 
host communities: in Edinburgh and Yorkshire (United King-
dom), Lisbon, Rome and of course Wiltz itself where three 
young Britons, an Italian and a Portuguese formed the local 
team. In June the group met up again in Wiltz for a general 
project assessment. 
No longer isolated 
Herbert Maly believes the net result is positive, though he 
admits that it placed a heavy organizational burden on Inifae 
(the project promoter) and Coopérations, both small associa-
tions. He believes the project was particularly successful in 
bringing the volunteers and their projects to the attention of 
the local authority. "That permitted a better understanding of 
our work; it allowed us to change attitudes." 
There is an empty building next to the Coopérations office. 
The local authority and the association would like to convert it 
into a cinema, art gallery and bistro for young people. It would 
thus become a unique cultural space, open to all sections of 
the population. Just a few years ago some people in Wiltz used 
to speak of Coopérations with a certain disdain: "Oh those crazy 
people on the rue de la Montagne!" But not any more. The 
time these five young European volunteers spent with the asso-
ciation undoubtedly played a part in boosting its image. D 
The testimony of Irene, one of the young volunteers 
Irene Loureiro is one of the five European volunteers who spent six months in Wiltz. She found the work so rewarding that she decided to 
extend her stay. Irene is a psychology graduate from Portugal. "An artistic approach like this with mentally disabled people is virtually 
unknown in my country," she says, adding that she would like to be involved in setting up a similar project in Portugal. In the meantime, 
she is anxious to learn more. She is soon to start a course in project management in Luxembourg and will spend a period in Limoges, 
France, where she will take a course in theatre techniques, working alongside mentally handicapped people. 
She has fond memories of European Voluntary Service. Her one criticism is that the information could be improved. "5o that they can make a 
well-informed choice of host project, volunteers should have the opportunity to visit it for a few days." She also thinks it would be a good idea to 
"facilitate contacts between young volunteers when they complete their various projects." These contacts could generate other ideas and actions. 
"Why not create an Internet site through which former volunteers could exchange thoughts on their projects and experiences?", suggests Irene. D 
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How can social pol icy as it relates to young people be 
debated without tackling the subject of delinquency? Four 
criminologists (professors at the Universities of Seville, 
Castilla-La Mancha, Leiden and Cambridge) decided to pool 
their skills to carry out a comparative study of delinquency 
among young people. The aim was to come up with concrete 
proposals on crime prevention and social exclusion in rela-
tion to Europe's young people. 
The two-year research project was launched in 1997 as an 
E-II Youth Studies action under Youth for Europe. 
An analysis of three countries 
The partner universities carried out a comparative analysis of 
juvenile delinquency in three countries faced with different 
situations: the Netherlands, Spain and the United Kingdom 
(England and Wales). The promoters based their analysis on 
the results of a major survey conducted among young people 
aged between 14 and 21, both offenders and non-offenders. 
2,100 young people were interviewed in Spain, 914 in the 
Netherlands, and 1,223 in England and Wales. 
The data gathered were classified according to age, sex, 
family, school and socio-economic situation. Five types of 
deviant behaviour were identified: vandalism, violence 
against the person, petty crime involving property, drug use 
and "other crimes". 
Common trends 
All categories combined, the average age at which a young person commits his or 
her first offence is 14. Boys tend to commit more crimes than girls. One explana-
tion for this could be that by nature girls tend to avoid risk behaviour, joining 
organized gangs, or challenging authori ty through criminal acts. 
from more privileged backgrounds 
are any less likely to commit crime. 
"In Spa in , " t h e c r imino log i s t 
stresses, "young people from more 
privileged backgrounds are actually 
more likely to c o m m i t cr imes 
against property." 
Closer scrutiny of the different categories of crime also 
reveals certain nuances. Take vandalism and crimes against 
the person for example. Among boys, vandalism starts to 
decrease early in adolescence. This is also true for girls, 
although the phenomenon is less marked. When it comes to 
violence against t he person, there is a clear difference 
between the sexes, with boys involved in a much higher 
number of crimes. The proportion of "other crimes" declines 
after the age of 21, among girls and boys. 
Drugs: is the repressive approach failing? 
The pattern of drug use shows both similarities and differ-
ences. More boys than girls take drugs, and this applies to 
all types of narcotic. Drugs are first taken around the age of 
15 or 16. Cannabis use is equally common in all three coun-
tries. But for drugs as a whole, England and Wales show the 
highest consumption, despite the United Kingdom's much 
more repressive policy. Rosemary Barbaret, professor at 
Seville University and the project coordinator, believes that 
this finding refutes the argument for a repressive approach. 
Whatever the case, this is certainly a complex issue which 
requires in-depth analysis. 
No automatic link between 
social class and delinquency 
The young delinquent is generally portrayed as coming from 
an underprivileged social class. This study questions these 
stereotypes. Rosemary Barberet does not believe there is any 
direct link between social group and delinquent behaviour. In 
other words, there is nothing to prove that young people 
Prevention: the role of the family and school 
It seems clear that the family and school have a vital role 
to play in crime prevention. The vast majority of offences 
committed by young people are not discovered by the police 
but by informal "social control agents", meaning parents, 
teachers, bus drivers, etc. 
The study results will be published at the end of 1999, 
although some initial conclusions can already be drawn. 
Young people encounter fewer problems if they have rela-
tionships of trust with people whom they see as important, 
give thought to what they are going to do with their lives and 
participate in activities that occupy their time. The likelihood 
of committing acts of delinquency then falls. This is what the 
experts call the "social control theory". 
Another theory - that of "opportunity" - advocates a bet-
ter analysis of the "opportunities" which young people have 
to commit crime. Rosemary Barberet believes that for certain 
acts it should be possible to redirect a young person 's 
behaviour without acting directly on his or her personality. 
One idea is to make telephone boxes more vandal-proof to 
prevent damage and theft. 
Effective policies needed 
The survey coordinator makes the point that little European 
research has so far been carried out into juvenile delinquency, 
despite its increase and the growing concern it is causing. The 
aim of a sociological study is to determine the facts, formulate 
proposals and if necessary overturn certain received ideas. 
This approach should help in drawing up youth policies that 
are effective in preventing and correcting delinquency. D 
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■urydice - a CD-ROM Round Tour 
of Education in Europe 
T h e a i m of t h e Eurydice 
n e t w o r k is t o produce viable 
a n d c o m p a r a b l e i n f o r m a t i o n 
o n national educat ion policies. 
It recent ly p r o d u c e d a C D -
R O M t o m e e t t h e d e m a n d 
of t h e g r o w i n g n u m b e r 
of end-users. 
What arrangements have been 
made in the various European coun­
tries to combat school failure in sec­
ondary education? Have school eval­
uation and inspection in compulsory 
education been reformed since the 
mid­1980s? How are parents repre­
sented on school participatory bod­
ies across Europe? What variations 
can be observed f rom country to 
country in the number of days of 
teaching at primary and secondary 
levels? How far do responsibilities 
and procedures for the appointment 
and selection of head teachers vary? 
How are education and initial train­
ing systems structured in the coun­
tries of Central and Eastern Europe? 
What is meant by "Grundschulen" 
in the German system? 
All these and many more ques­
tions are regularly asked by thou­
sands of staff in local, regional or 
national authorities, as well as head 
teachers, inspectors, teachers and 
researchers. To find the answer to 
them, you no longer need to con­
sult scores of publ icat ions, pore 
over their contents pages or even 
have Internet access. All you need 
is the Eurydice CD­ROM available 
since May 1999. 
Whi le not con ta in ing the ent i re 
range of Eurydice pub l i ca t ions , 
this CD­ROM offers a summary of 
the latest comparative studies and 
analyses. Besides enabl ing linear 
browsing and consultation of these 
var ious pub l i ca t i ons , i t is also 
equipped wi th a search engine so 
that readers can obtain rapidly and 
in a single query all available refer­
ences on a selected topic. 
These studies, along with guid­
ance regarding search and naviga­
t ion procedures, are available on 
this s ing le CD­ROM in French, 
English and German. 
This CD­ROM is available free on request from the Eurydice European Unit, 
15 rue dArton. 1050 Brussels ­ Τ +32 2 238 30 11 ­ F +32 2 230 65 62. 
eurydice.uee@euronet.be ­ http://www.eurydice.org 
Resolution on youth participation Finding out more about the Euro 
EU ministers want young people to 
get more involved in public life. Last 
November, on the initiative of the 
Austrian Presidency, the Council of 
Ministers adopted a resolution on 
youth participation. This text, which 
is addressed to both the Commission 
and the Member States, marks the 
first time the Community has shown 
specific interest in youth participa­
tion in general, and more specifically, 
their involvement in political life. The 
resolut ion stresses that increased 
youth participation should be a key 
objective in developing European 
society at the polit ical, social and 
economic level, encouraging young 
people to progressively assume their 
responsibilities and actively exercise 
their Union citizenship. 
In the reso lu t ion , the ministers 
responsible for youth issues affirm 
the importance of taking the inter­
ests of young people into account 
when deciding national measures. 
They also highlight the need to sup­
port youth creativity and initiative in 
developing new forms of dialogue, 
and to encourage their participation 
in existing political structures. 
With this in mind, the resolution 
inv i tes the Commiss ion to take 
youth opinions on board, to estab­
lish a dialogue with them and, more 
specifically, to take account of their 
interests when adopt ing Commu­
nity measures. The resolution also 
urges the Commission to promote 
the involvement of young people in 
developing, implementing and eval­
uat ing Communi ty youth actions 
and in p romot ing studies on the 
condi t ions and oppor tuni t ies for 
y o u t h pa r t i c i pa t i on , as wel l as 
exchanges of experience in this area. 
* The text of the resolution was published 
in the Official Journal No C 042 of 
17 February 1999. 
Although not yet a concrete every­
day reali ty, the euro looms ever 
larger as 2002 draws near. Prices are 
already being displayed in euros. 
We are also seeing a g rowing 
number of c o m m u n i c a t i o n and 
information initiatives in response to 
increasing requests for information 
about the Euro. 
One such initiative is the appoint­
ment of "euro" managers at Com­
mission offices in the Member States 
who are available to provide infor­
mation, documentation and useful 
addresses. Chambers of commerce 
and industry are also useful sources 
of information on the currency, as 
are consumers' associations. 
For those wi th Internet access, 
the Commission's Euro site contains 
a whole range of documents on the 
new currency. This allows you to 
keep up to date with the latest news 
and to download material such as 
transparencies for presentations at 
schools. A number of links direct 
you to the sites of Member State 
agencies and of o ther European 
Community institutions. The address 
is: http://europa.eu.int/euro 
For young people 
Some countries already have Inter­
net sites specifically designed for 
young people. Here is an initial list: 
Belgium (FR et NL): 
http : / /www. eurotribu.fgov.be 
France (FR) : 
http ://www.info­europe.fr 
Italy (IT et EN) : 
http ://eurolandia.tin.it 
Germany (DE) : 
http ://www.youngnet.de 
Ireland (EN): 
http ://www.irlgov.ie/ecbi­euro 
letd@ys Europe 1999: soon coming your way! 
Netd@ys Europe 3 wi l l be held 
from 13 to 21 November 1999. This 
is now the wor ld ' s number one 
event in boosting awareness of how 
the Internet and new technologies 
can be used in the fields of educa­
tion, training and culture. The suc­
cess of Netd@ys 1998 (see Le Maga­
zine 10) was overwhelming, wi th 
more than 35 ,000 schools and 
organizations participating in over 
5,000 events. 
Spreading the word.. . 
Netd@ys Europe is based on three 
key ideas: network development 
and exploitation, raising awareness 
among target groups and giving 
priority to content. 
The initiative also aims to show 
that education and knowledge are 
not just a matter for schools, but 
also for other centres of learning 
wh i ch run genu ine educat iona l 
activities, such as vocational training 
cent res, cu l tu ra l o rgan iza t ions 
(opera houses, museums, theatres, 
cinemas, public libraries) and youth 
organizations. 
Over to you! 
Netd@ys Europe is open to any 
organization which wants to circu­
late and exchange experience in the 
use of the new media for knowl­
edge and discovery. Participation is 
not dependent on the financial sup­
por t of the Commiss ion , whose 
closing date for grant applications 
was 14 May. If you are funding your 
own participation you can submit 
your project any t ime before 13 
November and the reby benef i t 
from the vast Netd@ys Europe com­
munication campaign. 
Netd@ys projects will be regis­
tered with the European Commis­
sion under the official label Netd@ys 
99 Project. They wil l also be men­
t i o n e d on the Netd@ys Europe 
Internet site at 
http://www.netdays99.org 
Further information 
Alain Dumort. Maria Kokkonen. 
Loïc Bestard ­ DG XXII 
netdaysdg22.cec.be 
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Leonardo da Vinci 
Dissemination 
What does it involve? 
Leonardo da Vinci spreads the message 
Disseminating in format ion and results is vi tal in developing and spreading good practice. Those responsible 
for the Leonardo da Vinci p rogramme are wel l of aware of this and take every available oppor tun i ty to spread 
the message. Product fairs and seminars are an ideal set t ing. As wel l as prov id ing a fo rum for discussion and 
exchange, they enable part icipants to acquire new knowledge and, perhaps, to look at thei r own work ing 
practices in a di f ferent l ight . 
When asked what measures they have taken to ensure the 
dissemination of their results, it is not unusual for project 
promoters to reply: "I published X copies of a brochure" or 
"I set up a web site". Fair enough. But what are the chances 
of the brochure actually being read? And how likely is it that 
the website will be visited? If the aim of the exercise is to per-
mit access to the information, so be it. But in that case 
it would be better to speak about distributing information 
and sending messages-not dissemination. 
Dissemination is something more than simply dispatch-
ing an item labelled "information". It involves the attempt to 
share experience, communicate results, elicit a response, and 
propose a new and improved methodology -thereby chang-
ing behaviour. In short, the aim is to generate a multi-direc-
tional information flow which allows senders and recipients 
to learn from each other by assimilating and acting on the 
information acquired. This is very different to the one-direc-
tional transmission of data. 
The Leonardo da Vinci promoter -or partnership to be 
more precise- disseminates to make his project's aims known 
to potential users and no doubt modify them on the basis of 
their reactions, to share his experience with his peers, to com-
municate his results (even preliminary), and to make a wider 
public aware of his final product. So dissemination is not sim-
ply a way of communicating as people tend to believe. It is, 
above all, a management tool that helps the promoter to tar-
get his project on the basis of user expectations, to come up 
with products that can immediately be put to use, and to 
influence influence training methods and practices. At Com-
munity level, dissemination is vital in ensuring that projects 
have an impact on national systems -something which is 
always a priority for the Leonard da Vinci programme. 
In short, "dissemination of information" has to do with 
using knowledge in taking decisions and carrying out actions. 
Using knowledge thus becomes a process of active learning 
rather than improvisation. 
A strategy 
On its own, traditional information is not enough to encour-
age people to adopt new practices and new products. For this 
to happen, you need well-thought-out and programmed dis-
semination. What is the most effective way of doing this? 
Although, there are several methods depending on the target 
group, a number of rules should be respected. 
First, dissemination must be targeted at user needs. The 
best way of achieving this is to involve them in the product's 
development, which implies early dissemination when 
implementing the project. Dissemination methods must be 
varied, employing a mix of written and electronic means, 
and, above all, personal interaction. At the end of the day, 
there is nothing as convincing as a personal recommenda-
tion. The content and language of the dissemination must 
also be adapted to the needs of the 
specific user: the same argument will 
not necessarily be appropriate for a 
trainer, a business manager and a pol-
icy-maker. Dissemination must be 
based on known resources, relations 
and networks. In other words, it must 
be targeted, not aimed at the general 
public. The wider the dissemination, 
the less effective it will be. It must be 
managed in such a way as to ensure 
that the data are relevant. Late dissem-
ination will lose its pertinence. And it must also include suffi-
cient information to provide the user with a justification of 
the practices proposed and to indicate where the methods 
will prove most effective. A business manager, for example, is 
mainly interested in whether the product is suitable for his 
company, and if he can adopt the same practice in his sector. 
Some examples 
Seminars 
Aware of the important role of exchanges in any dissemina-
tion strategy, the Commission has, for the second time, 
financed a series of eight seminars organized by the Leonardo 
da Vinci national coordination units on a voluntary basis (see 
Le Magazine no 9) 
These events aim to bring together project representatives, 
national authorities, social partners, the Commission and 
recognized experts to debate a specific topic. They all have 
the same three objectives: 1) to encourage the development 
of thematic networks aimed at creating synergy and comple-
mentarity between projects: 2) to prepare the dissemination 
Here Is what Laurent Dalou, coordinator of the Eurocompétences en biologie project, had to 
say about his dissemination strategy: "The aim of our partnership was to inform all interested 
parties - and above all biology professionals - right from the start of the project. We tailored our 
communications to the target public, with a different content for a business manager than a bio-
technologist for example [...]. Our dissemination had a direct impact on certain national regula-
tions. In Italy, our European professional file has become a reference framework for classifying 
professions; in Portugal, the whole legislation and training of biotechnologists was reviewed." 
This project promoter also offered some words of advice. "Good dissemination must be coupled 
with targeted messages; the use of new technologies brings considerable benefits; and exchanges 
between European project promoters can be very productive." 
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of project results and good practice; 3) to increase the impact 
of the projects on national systems and Community policy in 
the field of vocational training. 
To maximize the opportunity for interaction at these 
events, the number of participants is limited to about 80. 
Experience has shown tha t the more people who are 
involved the less dissemination take place as the event takes 
on the aspect of a major conference with little room for per­
sonal expression. 
The seminars are held over a two ­o r three­day period and 
normally consist of plenary sessions, workshops and product 
exhibitions/presentations. Only the opening and closing 
meetings are in plenary, leaving most of the time free for the 
workshops which are the core of the event. There are usually 
three or four workshops per event. Their main aim is to per­
mit an in­depth discussion of a particular subject, in the 
course of two or three 90­minute sessions, and arrive at prac­
tical recommendations which are presented at the plenary 
session by the rapporteurs. Finally, promoters can present 
their projects at plenary sessions or workshops and give 
demonstrations in the exhibition halls. 
Although ­ t o ensure the maximum participation of every­
one present­ the organizational structure for these seminars 
may appear somewhat rigid, the way things are arranged in 
practice varies depending on who is doing the organizing. A 
seminar in Iceland may be altogether different from one held 
in Greece, for example, but will lead to the same results. 
Whatever form the particular seminar takes, the dissemi­
nation objective is always achieved as, more than actual con­
tent, these events are invaluable for the opportunity they 
offer to meet and exchange experience. It is much more 
important to establish contacts and generate the motivation 
to cooperate than it is to discuss a subject which may already 
have been tackled on many occasions in the past. The wait­
ing, the extended dinner and the coach trips are all worth it, 
because they are part of a unique opportunity to meet other 
people, express personal views, share experience, exchange 
ideas and ultimately set in train a genuine process of know­
ledge acquisition. 
There is general agreement that the most appreciated 
aspect of these meetings is the exchanges that take place. 
A heavily charged programme is the thing that participants 
appreciate least, because of the constraints it places upon 
them. There must be fewer debates and more opportunities 
to develop contacts. 
Product fairs 
Leonardo da Vinci aims to act as a European innovation labo­
ratory in the field of vocational training ­ a n d that means 
research, experience and the results provided by the 38,000 
partners who develop training products. The product fairs 
make it possible to visualize and demonstrate the initiatives 
of more than 3,000 Leonardo da Vinci projects. 
These fairs complement the seminars and are aimed at 
a wider public. Business and training managers, researchers 
and European social partners are invited to present current 
projects and finished products. They get the opportunity 
to meet the teams which develop transnational projects, 
discuss matters with them, obtain useful information on 
product results and attend demonstrations. The fairs are 
organized either by the Commission or the Member States 
with Community support. 
In December 1998 the Commission held the Training 
2000 product fair in Brussels, based on the concept of the 
vocational training workshop. This event was designed both 
to present finished products and to allow on­going projects 
to present their results to potential users. Over 100 exhibitors 
were on hand to answer the questions of more than 2,000 
visitors from all over Europe, and Central and Eastern Europe 
in particular. Two thematic workshops were organized on the 
same occasion to promote the dissemination of results and 
encourage applications. These were entitled Negotiating with 
editors and Intellectual property and reproduction rights. 
Reports on these workshops are available on the web at the 
following address: 
http:/europa.eu.int/en/comm/dg22/ leonardo.html. 
An article on Forum 2000 was published in the last issue 
of Le Magazine. 
Similar initiatives organised at national level have included 
the Impact days of Flemish and Dutch projects which are reg­
ularly organized by the Flemish and Dutch National Coordi­
nation Units (NCUs), the annual Human Resource Develop­
ment Week held in London in April with a product fair 
attended by many Leonardo da Vinci programme representa­
tives, and the Potsdam event planned under the German Pres­
idency in June with another Leonardo product fair. 
As it approaches its end, the first phase of the Leonardo 
da Vinci programme has built up an impressive wealth of 
experience which provides a solid basis for phase two (2000­
2006). Dissemination is more important than ever if we are 
to improve on what has been done in the past, capitalize 
on experience and ensure that projects have the maximum 
impact. The Commission intends to stress this dimension 
by acquiring effective tools, increasing awareness of the 
Community initiative among a wider public and encouraging 
dissemination in all its diverse forms. LI 
Seminars 
Combating exclusion 
The contribution of Leonardo da Vinci projects 
to the development of new professional profiles 
Expanding Europe's vocational training frontiers 
Social dialogue 
The quality of ¡η­company vocational training 
Developing the spirit of enterprise 
Mobility In Europe 
Leonardo green 
Bergen 
Dresden 
Riga 
Madrid 
Athens 
Reykjavik 
Copenhagen 
Wageningen 
Norway 
Germany 
Latvia, (Swedish NCU) 
Spain 
Greece 
Iceland 
Denmark 
The Netherlands 
10­12 
14­16 
20­24 
11­12 
25­26 
26­27 
15­16 
19­20 
Dec. 1998 
January 1999 
January 1999 
February 1999 
February 1999 
February 1999 
March 1999 
March 1999 
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Leonardo da Vinci 
Building on project achievements 
Valorization 
With phase II of the Leonardo da Vinci vocational training programme due to be launched in the year 2000, it 
is not surprising that there has been an emphasis this year on taking stock. This has been done using various 
methods, one of which is what the French call "valorisation". It is a broad method of analysis designed specif-
ically to help policymakers involved in this field. 
Valorization is no t the same as evaluat ion, although in 
both cases the notion of appraisal is present. In Community 
parlance, evaluation is concerned with analysing the entire 
programme process (conditions of implementat ion, cost 
effectiveness, etc.). Nor should valorization be confused with 
dissemination, which deals with the results of a single pro-
ject, evaluated by the promoter, who pays particular atten-
tion to the conditions of transferability to another Member 
State -thereby aiding the spread of "good practice". 
So wha t is va lo r i za t ion? It is d i s t i ngu i shed by an 
approach, characterized by an objective and focused on 
an ambition. The approach is to analyze and synthesize 
the results of a set of comparable and significant projects. The 
objective is to draw from this a number of strategic or politi-
cal proposals and conclusions designed to improve national 
vocational training systems. The ambition is above all to be 
useful to the decision-makers to whom the proposals and 
conclusions are submitted. In the case of Leonardo da Vinci 
this means vocational training policy-makers at regional, 
national and Community level, plus the social partners. 
Thematic analysis 
The Commission wants to carry out this exercise at two levels: 
Community and national (or regional, as training becomes 
increasingly decentralized). The methodology is the same in 
both cases. A number of subjects are first selected for valoriza-
tion. Although these necessarily cover the main horizontal 
aspects of vocational training (equal opportunities, mobility, 
the acquisition of language and information technology 
skills, the role of companies, etc.), two of them concern spe-
cific sectors: the environment and culture. Particular light 
is also shed on what is commonly known as transparency of 
qualifications, meaning the international recognition of skills, 
an area which is much more complex in the vocational field 
than the academic world (it seemingly being easier to deter-
mine the equivalence of diplomas than of experience). 
This is not an easy task given the thousands of "experi-
ences" provided under the Leonardo da Vinci programme. 
It is not a question of concentrating on the most effective 
actions, but rather on the most significant ones. This means 
looking at both positive aspects (method, results, interest 
of partnership model, etc.) and negative ones (much can be 
learned from the obstacles and difficulties encountered). The 
results will be analysed with the help of Cedefop experts 
and after consulting the promoters. The aim is to estimate the 
contribution that the Leonardo da Vinci programme makes to 
the specific environments in which its actions are carried out. 
The parties involved will then come together to discuss 
the initial conclusions in thematic debates and conferences. 
This approach will make it possible to further develop the 
proposals of the experts in order to "valorize" the Leonardo 
da Vinci results. 
Choosing better, acting better 
The approach at regional and national level is comparable. 
The common methodological approach, the result of techni-
cal meetings with the national coordination units (NCUs), 
is set out in a Commission guidance note. The initiative to 
promote valorization has proved a resounding success and 
the vast majority of Member States have responded positively 
to the invitation to participate in this "experiment". 
In this case, the subjects will be decided in line with 
national priorities and the national and regional authorities 
make their own choice of experts. The decision-makers and 
partners in the various Member States will subsequently orga-
nize seminars, workshops and forums. 
The national and Community-level debates are set to 
begin in September. The conclusions of this valorization will 
be submitted to the decision-makers at the end of 1999 and 
widely disseminated. 
A wide-ranging approach has been adopted in order to 
learn the lessons of concrete experience, make better deci-
sions and take more effective action in the future. Currently 
at the experimental stage, valorization could ultimately be 
systematically applied and become a permanent observation 
tool in the field of vocational training. 
D 
Josep Molsosa 1 Pujal - DG XXII 
Pierre-Emmanuel Ledere - DGXXII 
pierre-emmanuel.leclerc@dg22.cec.be 
F+32 2 295 57 23 
Leonardo da Vinci 
The 11 Subjects for Valorization (Community level) 
1 Methods of anticipating new skills and adapting training systems 
1 Development of accreditation procedures for skills 
1 Initiatives encouraging the use of support technologies in training 
1 Language training and learning 
1 Transitional cooperation for sandwich courses, including apprenticeships 
1 Development of skills and innovation in companies, particularly SMEs 
1 Mobility of vocational training in Europe 
1 Methods and content to introduce those facing difficulties, in particular 
the long-term unemployed, to the job market 
1 Equal opportunities and women's access to vocational training 
1 Vocational training in the environment sector 
1 Vocational training in the cultural sector 
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From the global village to the information society, various 
new dawns have been announced in attempts to capture 
the often unpredictable effects of the spread of information 
technologies . The story of a small company in Nor th 
Wales, E&L Instruments Ltd, illustrates some of the realities 
behind the scenarios. 
The company ' s premises ou t s ide Wrexham are far 
removed from the glamour of Silicon Valley. Its assembly line 
is staffed by local women less immediately concerned with 
electronic visions of the 21 s t century than with picking up, 
the shopping and the children. Yet it has a leading niche 
position in a potentially huge IT market that is largely invisi? 
ble in the high street. 
Measuring up in the market-place 
E&L was established near Yale University, whose founder is 
coincidental ly buried in Wrexham. Making measuring 
instruments to test electrical properties such as voltage and 
capacitance, the company set up in Wales 20 years ago, 
attracted by grants and a low £/$ exchange rate, to service 
markets in the Middle East, North Africa and Europe. Today, 
70% of its £1.4 million turnover is sold overseas. m 
To create an assembly unit in 1981, just before the UK gov-
ernment declared an awareness-raising National IT Year, the 
company recruited a young electronics engineer, Idris Price, 
who was brought up on a small farm "until the day a nuclear 
power plant appeared in a nearby field and my father went 
to work for it". At 29 he was the technical manager and E&L 
had grown to 25 employees. Ten years ago, Mr Price and four 
colleagues led a management buyout and the company 
became wholly UK-owned. Now he is the managing director. 
Paying off the loans has meant living without frills. Cur-
rently, E&L also manages without the assistance of trade 
unions, and without young male employees. "We used to 
recruit young lads, but women are mudi 'more reliable." And 
until 1991, it did without training. Then the company was 
introduced by the local higher education college, the North-
I ast Wales Institute, to the Europeajj^Pqpnunity's Force pro-
gramme for continuing training 
E&L was, and still is, too small to have a personnel depart 
ment. Training was a problem, not least for the new owner-
directors who themselves had to learn how to run a com-
pany. Since then training has become a solution in more 
ways than one because the vast; need for education and train-
ing in the information society has provided the company 
with its principal business -creating and supplying electron-
ics training kits, to both companies and the education sector. 
E&L still produces measuring and monitoring instruments, 
but 56% of its turnover isfnow education-related. 
From beginners to high fliers 
There is a wide range or demand for such learning packages. 
The national curriculum in the UK, for instance, requires 
children to learn about electrical circuits from the age of 9-10, 
so E&L provided a 'simple circuits' teaching kit for over 400 
primary schools in North Wales, in a joint non-profit initia-
tive with other local partners. "About 80% of the primary 
teachers were women who taught reading, writing, singing 
and so on, but not electricity," Mr Price points out. In 1988 
he designed one of the company's best-selling products, 
' exp lo r ing e lec t ronics t e chno logy th rough a sys tems 
approach', for secondary schools. "It's still selling well in 
countries where they are introducing electronics to the cur-
riculum, such as Spain." 
j&fcAt the other end of the scale, E&L designs both training 
products and instruments for clients such as the energy 
industry, Rolls Royce and the Royal Air Force. The RÀF 
recently placed an order for 500 special circuit boards, t o n 
training avionics technicians. 
A diverse product range requires a flexible workforce?! 
"I wanted all our operators to be able to change easily from ' 
one product to another and the Force project seemed a good 
opportunity to tackle training and broaden our range of 
skills," Mr Price recalls. It also tied in with the company's aim 
to achieve compliance with the BS 5750 standard, a predeces-
sor of ISO 9000 "which is a big door-opener in business". 
A rude awakening 
E&L started monitoring itself. "Looking at how many prod-
ucts would go th rough test ing wi thout requiring some 
reworking, we set ourselves a 95% target and found we were 
nowhere near it. We weren't meeting customer delivery dates 
either." What followed were testing times for the company as 
well as its products. Achieving BS 5750 compliance proved 
painful and E&L learned to be wary of consultants. But disci-
plines, procedures and quality improved. 
The main value of the Force experience was internal, help-
ing the company to achieve quality standards and identify its 
learning requirements. An offer of free training classes at NEWI 
was not then taken up by the 'operators ', because "they didn't 
want to give up an hour and a half of their time"; yet, since last 
September, the company's offer of evening classes in word-pro-
cessing has proved attractive, partly because E&L employees 
can bring along a partner of their choice. Mr Price's verdict: 
"It is now a part of E&L's life - if you work here, you'll get 
training. Without Force part-funding, we wouldn't have done 
it the way we did, or maybe at all." 
At the same time, the company was increasingly concen-
trating on training involving programmable logic controllers, 
PLCs, t he smar t hardware devices tha t are becoming 
omnipresent in both industrial processes and in finished prod-
ucts, from warships to washing machines. E&L has alliances 
with the world's leading PLC suppliers from the USA, Japan 
and Europe. "These companies aim to get more people trained 
in their products. Because we came from an industrial back-
ground, we tried to put what industry was using into the edu-
cation and training sector, at an affordable cost," Mr Price 
says. As a school governor himself, he is well aware that 
"so much industrial equipment is horrendously expensive". 
The international dimension of the Force project partner-
ship, with other small firms in Ireland, Portugal and Germany, 
was not then as significant as either these big business connec-
tions or the local dimension of the partnership, with NEWI and 
the Engineering and Marine Training Authority, EMTA. "To be 
honest, it slowed things down." Contact with the Portuguese 
partner was lost. But the German connection indirectly led to a 
significant order, which helped allay doubts. 
Smart move from teaching to learning 
Then, as training developed and product design became more 
sophisticated, E&L entered a new phase. Idris Price sums it up 
as follows: "The market is changing for us, from hardware to 
; software. Many colleges are telling us that they are changing 
jfrom a teaching to a learning organization. I don't believe a 
¡¡technical subject can be taught only through a computer, b 
computer-assisted learning is increasingly vital because co: 
tact time with the lecturers is being reduced and the onus o: 
learning is more on the individual student. We took on a soft 
ware engineer four years ago; now our development team has 
three software and two hardware developers." 
This is where SMART comes in, the Student Monitoring 
And Remote Tutoring project being developed by a Leonardo 
da Vinci partnership led by E&L. SMART is a kind of multi-
media sandwich that can contain different training contents. 
While E&L is still teamed with NEWI and EMTA, all the othe 
partners are now academic, from universities in Norwa 
Sweden, Finland and Italy. 
"The academic partners have opened our eyes more tha 
any other contact we have had with an outside organiza 
tion," Mr Price feels. "Brainstorming with them on the learn 
ing process itself, on pedagogic and didactic concepts, has 
been very valuable -even if the professor from Palermo some-
times talks a couple of stratospheres over my head! And E&L 
is the commercial driving force in the partnership. This is the 
important thing in making the project a success. We will 
bring the product to market, and we already have a network 
of European distributors." 
The learning curve has been steep for E&L in the 1990s, 
but it takes a learning organization to supply learning organi-
zations. As for remote tutoring, if the very notion makes 
Elihu Yale turn ¡n his grave, that is probably so that he can 
get a better look at the SMART project. 
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Lifelong learning 
Knowledge 
every worker's stock in trade 
ve want to earn, we need to learn. Because in a knowledge society wealth springs predominantly 
not from goods but from information. That's why lifelong learning has a place of its own in the 
1999 EU employment guidelines. Hfr-fe 
Employment has become the chief concern of the European 
Union and its member states. Since the Amsterdam summit 
of June 1997, national governments and the Commission 
have been working together in an unprecedented way to con-
ceive and implement a coordinated European strategy on 
jobs. From transport to taxation, all areas of policy are being 
examined to see what contribution they can make to creating 
jobs. But perhaps no single policy has so close a bearing on 
employment as does education and training. Directorate 
General XXII is therefore playing an active role in the so-
called 'Luxembourg process', the annual formulation, imple-
mentation and monitoring of a common set of employment 
guidelines by all the Member States. 
For 1999 there are 22 guidelines, grouped under the same 
four 'pillars' as were set up in 1998: improving employabiliry 
(people's ability to get and keep a job), developing 
entrepreneurship, encouraging adaptability in businesses and 
their employees, and strengthening equal opportunities 
between men and women. Unsurprisingly, well over half the 
guidelines have an education and training aspect. 
Education and training at 
the heart of employment policy 
"Education and training are not just an add-on to an employ-
ment strategy, they are a key part of it" says DG XXII's expert 
Helen Pilkington. "Our objective is to ensure that education 
and training stay at the heart of the employment strategy, and 
substantive measures are introduced so that it can have a real 
effect. Within that, the three key areas we have concentrated 
on are lifelong learning, easing the transition horn school to 
work and preventing drop-outs from school." 
This year's guidelines, approved by the European Council in 
Vienna last December, do indeed place more emphasis on life-
long learning -in fact there is now an entire guideline devoted 
to this, which requires Member States and social partners 
to introduce strategies for lifelong learning, and particularly to 
take into account older workers' need for learning opportuni-
ties. The existence of this new guideline, and others concern-
ing young people, show how seriously learning is taken in the 
employment strategy. Lifelong learning is a broad concept with 
a wide variety of practical applications, but in principle it has 
both labour market and citizenship dimensions. As far as 
employability goes, it means that people don't assume they 
can give up learning when they get a job, but go on constantly 
updating their skills. This means that they will always be quali-
fied to get a job, despite the advent of new forms of work 
organisation, new technologies or new occupations. But life-
long learning has a wider significance, because it permits peo-
ple to be full participants in a fast-changing society. It is in fact 
a vital part of democracy. 
The benefits of partnership 
The new guidelines are the fruit of an arduous inter-disciplinary 
consultative process, stretching across the Commission, Mem-
ber State ministries and social partners. First, a draft is ham-
mered out within the Commission, and the Member States are 
then consulted. Keen to press the case for appropriate attention 
to be paid to education and training, DG XXII attends the bilat-
eral meetings between the Commission and the Member States. 
A series of such meetings takes place each year, to discuss each 
Member State's progress towards implementing the employ-
ment guidelines through its National Action Plan. The meetings 
involve a number of ministries (not just the labour ministries) 
and the social partners. Thorny questions arising from these 
debates are fed into the Employment and Labour Market 
Committee (ELC), at which strategy is developed. This special 
committee has an independent chair elected from among the 
Member State representatives, and the Commission has equal 
status with the Member States. 
The lesson that has been learnt from this process is the 
importance of having all the relevant partners on board : the 
national ministries, local and regional authorities and social 
partners. DG XXII feels that in 1998 the presence of these 
partners made a real difference in formulating and imple-
menting the guidelines, and hopes for an even better involve-
ment in 1999. This year, it is hoped also that education min-
istries will have a higher profile in the discussions and the 
design of National Action Plans. 
It might seem to be a risk that following such a partnership 
approach could lead to bland, lowest common denominator 
policies. But in fact this does not seem to be the case -the 
tested machinery of checks and balances works well. In fact, 
getting all the interested partners around the same table makes 
it more likely that policies will be feasible, builds consensus so 
that they will actually be implemented, and also acts as some-
thing of a 'truth drug'. "Having the social partners1 present 
means that when the governments explain their performance 
we get a more rounded view", says Ms Pilkington. 
In other words, the social partners make sure their gov-
ernments aren't just paying lip service to the employment 
strategy. Social partners are involved in all countries - to 
different degrees, of course, but as one would expect in 
today's consensus-seeking Europe, overall the role of the 
social partners is improving. 
1 See article in previous issue 
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The 1999 employment guidelines with 
most relevance to education and training 
I Member States will ensure that every unemployed 
young person is offered a new start before 
reaching six months of unemployment, in the 
form of training, retraining, work practice, a job 
or other employability measure. 
I Member States will ensure that unemployed 
adults are also offered a fresh start before reaching 
twelve months of unemployment by one of the 
aforementioned means or, more generally, by 
accompanying individual vocational guidance. 
I Each member State will endeavour to increase 
significantly the number of persons benefiting 
from active measures to improve their employability. 
In order to increase the numbers of unemployed 
who are offered training or any similar measure, 
it will in particular fix a target, in the light of its 
starting situation, of gradually achieving the 
average of the three most successful Member 
States, and at least 20%. 
I Each Member State will review and, where appro-
priate, refocus its benefit and tax system and 
provide incentives for unemployed or inactive 
people to seek and take up work or measures 
to enhance their employability and for employers 
to create new jobs. In addition, it is important 
to develop, in the context of a policy for active 
ageing, measures such as maintaining working 
capacity, lifelong learning and other flexible 
working arrangements, so that older workers are 
also able to participate actively in working life. 
I The social partners are urged, at their various 
levels of responsibility and action, to conclude 
as soon as possible agreements with a view to 
increasing the possibilities for training, work 
experience, traineeships or other measures likely 
to promote employability. 
I In order to reinforce the development of a skilled 
and adaptable workforce, both Member States 
and the social partners will endeavour to develop 
possibilities for lifelong learning, particularly 
in the fields of information and communication 
technologies, and, in consultation with the 
Employment and Labour Market Committee, define 
lifelong learning in order to set a target according 
to national circumstances for participants benefiting 
from such measures. Easy access for older workers 
will be particularly important. 
I Member States will improve the quality of their 
school systems in order to reduce substantially 
the number of young people who drop out 
of the school system early. Particular attention 
should also be given to young people with 
learning difficulties. 
I Member States will make sure they equip young 
people with greater ability to adapt to technological 
and economic changes and with skills relevant 
to the labour market, where appropriate by imple-
menting or developing apprenticeship training. 
I In order to renew skill levels within enterprises 
Member States will re-examine the obstacles, in 
particular tax obstacles, to investment in human 
resources and possibly provide for tax or other 
incentives for the development of in-house 
training; they will also examine new regulations 
and review the existing regulatory framework to 
make sure they will contribute to reducing barriers 
to employment and help the labour market adapt 
to structural change in the economy. I 
It's official. The Europass-Training scheme will begin operating in January 2000, as planned. Individuals who have 
completed a period of training or work experience in another EU Member State (a "European pathway") will be able 
to get a Community information document-a kind of "passport"- attesting to what they have done. 
Europass-Training 
on the starting blocks 
Further information 
Margarida Marques - DG XXII 
F+32 2 295 56 99 
Last December, the Council of Ministers adopted a decision1 on 
p romo t i ng "European pathways for work- l inked t ra in ing , 
including apprenticeship". Since then the Commission, in close 
cooperation with the Member States, has been working on the 
"system of mutual information and coordination" that is envis-
aged under the Europass-Training scheme. The "Europass" will 
be available to anyone who has done vocat ional t ra in ing 
(involving structured periods of work-related training in a com-
pany or training establishment). Eligibility is not limited by age, 
or the level of the training involved, so it includes people in 
higher education. To become a Europass holder, you must have 
completed a "European pathway". This means any period of 
vocational training in a Member State other than what is called 
" the Member State of provenance" - i n other words, the 
country where the work-linked training is undertaken. 
The Europass is issued by the organization responsible for 
training in the Member State of provenance. It will provide rele-
vant information on the work experience or training completed 
by the holder during his or her European pathway including 
such details as content and duration, the skills acquired and 
so on. The document will also contain information about the 
training followed in the Member State of provenance (including 
references to any qualifications or diplomas obtained as a result). 
It is clear that the Europass concept is not the same as the equiva-
lence of diplomas, and does not seek to alter the policies of the 
Member States. It involves a completely different approach. In 
enabling the candidate to receive an official, translated and com-
plete attestation, the aim is to improve the transparency, and 
boost the profile, of training periods that he or she has completed. 
The Europass is a "Commun i t y in format ion document " 
which certifies that the holder has undergone training which 
meets certain quality standards. The content, form, aims and 
duration of the European pathway will be jointly agreed by the 
body responsible for the training in the Member State of prove-
nance and the host partner. 
Working closely with the Member States, the Commission 
now has the job of actually producing the Europass and bringing 
it to the attention of its target public. For the launch at national 
level, one or more agencies will be designated by each Member 
State to disseminate the information needed to facilitate access 
to Europe's new training passport. The social partners and, 
where appropriate, bodies responsible for work-related training, 
will also be involved. To assess the impact of Europass-Training 
on promoting mobility in work-related training, the Commission 
will submit a report to the European Parliament after three years 
(from the date of the Council decision) Q 
1 OJ L 17 of 22 January 1999, p.45 
Forum on the transparency of qualifications 
A simple diagnosis, but a complex problem 
The first meeting of the Forum on the transparency of qualifi-
cations was held in Brussels on 18 and 19 February. The aim 
of this joint initiative by the Commission and Cedefop is to 
identify the obstacles through a better mutual understanding 
of Europe's cert i f icat ion systems and to h ighl ight ways 
of making qualifications more visible and comprehensible. 
Another task for the Member State representatives, the 
countries of the European Economic Area and the social 
partners organized at European level who make up the 
Forum is to follow up on innovations. One reason for this 
initiative is that the Forum facilitates exchanges of view and 
the sharing of national opinions on how to draw maximum 
benefit from the lessons learned by the Leonardo da Vinci 
programme in this field. 
Obstacles to transparency identified during the discussions 
included undue complexity, a lack of flexibility in certification 
systems, the absence of information about the systems in 
other countries and language barriers. A number of solutions 
were also highlighted, for example, the idea that all countries 
could use common terminology for the various certificates. 
The aim is that the Forum's work should lead to a degree of 
consensus on the action to be taken by political decision-
makers. At present, the climate for such action appears 
favourable. Economic integration is helping remove obsta-
cles to mobil i ty while technological changes such as the 
Internet create the prospect of much more efficient systems 
of information exchange and consultation. 
Further debates are scheduled for June, September and 
December. These should help crystallize the issues, perhaps 
leading to the formulation of concrete proposals which could 
produce practical and useful results by the end of 1999. D 
Further information 
Antonio Marquez Camacho - DG XXII - F +32 2 295 57 23 
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What's new 
in vocational training in Europe? 
Austria 
i 
: 
Dialogue between higher education 
and the wider economy 
The relationship between higher education and 
the wider economy has never been regarded as 
fully satisfactory, being viewed as either too 
close or too distant. If higher education institu­
tions maintain close ties wi th the economy, 
they are criticized for merely reproducing "real 
life" conditions and therefore not developing 
them further. On the other hand, if relations are 
too distant, higher education is reproached for 
not recognizing and tackling real problems and 
of remaining, self­satisfied, in its ivory tower. 
The search for new solutions to this rela­
t i onsh ip has been at the core of recent 
major educat ion pol icy reforms. In higher 
educa t i on , th is was the ma in reason for 
establishing new higher educat ion inst i tu­
tions (Fachhochschulen). 
Their es tab l i shment has changed the 
debate on the issue of practical relevance. At 
first, the focus was on questions about curric­
ula and bringing external influences to bear on 
institutions, but now, cooperative education 
programmes have moved centre stage. The 
debate has been given added momentum by 
the concept of lifelong learning and by the 
question of whether qualifications acquired on 
the job should be acknowledged by the formal 
higher education system. 
A conference on the 'dialogue' between the 
Fachhochschulen and the economy took place 
n Vienna in January. Introductory papers were 
presented on the role of Fachhochschulen 
within the society of learning and on a Euro­
pean pilot project that explores ways of achiev­
ing cooperation between higher education insti­
tutions and the economy. These were followed 
by a discussion on various measures to improve 
the practical relevance of higher education. 
The social partners, who traditionally play 
n important role in education policy in Austria, 
co­organized this event, which was supported 
by the European Commission. 
Source: ABF-Austria 
Belgium Wallonia 
Training vouchers for small 
and medium­sized enterprises 
Wallonia has insufficient opportunities for train­
ing, a problem which often exacerbates the dis­
crepancy between skills acquired at school and 
labour market needs. A 1996 survey carried out 
under the European Force programme and pub­
lished by the Commission and Eurostat revealed 
that Belgian companies provide an average of 
just eight hours of training per worker per year. 
The figure for Wallonia is even lower. 
Although large companies now offer more 
frequent training sessions for their employees, 
small businesses have still to be converted to 
the cause. This state of affairs prompted the 
Walloon Minister for Employment and Voca­
tional Training to propose the training voucher: 
a simple, flexible and speedy mechanism for 
promoting training in SMEs in the commercial 
sector that employ fewer than 50 staff. 
The scheme, which started on 1 December 
1998, is open both to a firm's employees and 
to the employer, whether company director or 
self­employed. 
The Walloon Region contributes BEF 600 
(14,8 euro) per worker per hour of training. 
This will cover all or part of the cost, depending 
on the type of training involved. The annual 
ceiling per company is 400 training hours. 
The training must either serve to promote 
company growth ­wh ich means that it can be 
In subjects such as data processing, languages, 
marketing or expor t ­ or, if it is more technical, 
be linked to the company's activity. Training is 
g iven d u r i n g no rma l w o r k i n g hours by 
approved trainers, a list of whom is available 
from the Office communautaire et régional de 
la formation professionnelle et de l'emploi 
(Forem). A special "training voucher" unit has 
been set up within Forem to coordinate activi­
ties and inform companies. 
400 Wal loon companies have already 
signed up for the scheme. 
Source; Forent (Cidoc) 
Denmark Germany 
"Compose your own training programme" 
Two commercial colleges have had great success 
in letting students choose among different train­
ing modules and ­ so to speak­ compose their 
own individual t ra in ing programmes. This 
increased delegation of responsibility to individu­
als for their own training is found in two innova­
tive projects financed by the Education Ministry. 
The main objective of the projects was to 
strengthen the learning environment in a way 
that would benefit both strong and weak stu­
dents. Strong students were to be presented 
with greater challenges while the prospects for 
the weaker ones complet ing their t ra in ing 
were to be improved. This was done by giving 
students the f reedom and responsibil i ty to 
make individual choices within a framework of 
modular training courses. Support for the stu­
den ts in th is process took the f o r m of 
extended tutoring and counselling. 
The projects involved a comprehensive 
restructuring of the initial aspects of commer­
cial training, e.g. in relation to tutor ing and 
counselling, teaching methods and learning 
evaluation, and student administration. To keep 
track of how students devised their individual 
training programmes, the schools developed a 
database, in which the acquired competences 
of the students are registered and categorized. 
The basic principles involved ­ ind iv idual ­
ization, modularization, responsibility for one's 
own learning, and differentiation­ are all key 
elements in the coming reform of vocational 
training in Denmark, Reform 2001. 
Source: DEL, Copenhagen 
Emergency t ra in ing programme launched 
The German government has an emergency 
p r o g r a m m e w h i c h aims to reduce y o u t h 
unemployment by providing all young women 
and men seeking training places with qualified 
vocational training. This approach is in line with 
the EU's employment guidelines and has the 
support of the European Social Fund. The plan 
is to offer concrete training and job opportuni­
ties to some 100,000 young people wi th no 
jobs or training places. 
DM 2 billion (approx. € 1 billion) has been 
allocated in the 1999 draft budget of the Fed­
eral Employment Office for implementing the 
emergency programme. Grants from the Euro­
pean Social Fund amount to DM 600 million 
(about € 307 million). 
At present the situation differs in the old 
and the new Federal States. The former saw a 
marked rise in the number of training contracts 
in 1998, but there was a noticeable decline in 
the latter. The shortage of ¡η­company training 
places in the eastern part of Germany can only 
be offset by raising the number of publicly­
funded ones. 
The emergency p rog ramme is in i t ia l ly 
limited to one year, but it may be extended. 
It is possible to enter the programme up to 
December 1999. In all the schemes young 
women wil l be given proper consideration 
in line with their share in the total number of 
applicants who have not yet found a training 
place. The programme also offers extra support 
to foreign, disadvantaged and disabled youth 
to help them integrate into working life. 
Source: BIBB, Berlin 
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The fo l lowing short articles reflect c o m m o n concerns in a n u m b e r of countr ies. 
• In France and Germany, the provision of t ra in ing oppor tuni t ies to y o u n g people having diff iculties in en te r ing t h e labour marke t . 
• In Sweden and Austria, n e w approaches at t h e post-secondary level to the provision of workp lace- re levant p r o g r a m m e s . 
• In Portugal and Belgium (Wal lon ia ) , init iatives t o i m p r o v e access to adul t t ra in ing , part icularly in SMEs. 
These i tems have been prov ided by t h e documentary in fo rmat ion n e t w o r k of Cede fop , 
t h e European Cent re for the D e v e l o p m e n t of Vocat ional Tra in ing. 
France Italy Portugal Sweden 
New jobs for young people 
In February, the French Government submitted 
a report to Parliament on the application of 
the law of 16 October 1997 which sets out 
measures to promote youth employment. The 
repor t can be consul ted at the f o l l ow ing 
address at the French Ministry for Employment 
and Solidarity, under "Nouveaux services, 
emplois jeunes": http://www.travail.gouv.fr/ 
actualites/rapport97-940.html. 
By the end of 1998, 158,451 new jobs had 
been recorded. 85,201 of these were with associ-
ations, local authorities, social support agencies, 
mixed economy companies, hospitals and public 
companies, 65,000 were in schools and 8,250 
were with the National Police. 
The office of the French Minister for Employ-
ment and Solidarity believes that the 14.08% fall 
in unemployment among young people under 
25 recorded between June 1997 and November 
1998 is largely the result of this programme. 
Initial studies carried out by government 
departments reveal that thanks to the pro-
gramme, it has been possible to meet many 
needs for new services in 'p rob lem' urban 
neighbourhoods and rural areas. Despite this, 
there are still "marked differences" from one 
area to another. 
The new services are having an impact on 
all sectors of activity. Around 15.5% of the pro-
jects are in the family-solidarity-health sector, 
15.5% in the environment sector and 10.9% in 
culture. Then come sport, housing and living 
conditions, out-of-school and leisure activities, 
tourism, safety, transport and justice. 
The jobs can be in new or emerging occupa-
tions, such as local social mediation, in existing 
occupations or in former ones that have been 
rediscovered and adapted to a new urban con-
text or extended to a rural area. Examples in this 
last category include sports or cultural monitors, 
activities linked to protecting the environment 
or h ighl ight ing the heritage, and jobs con-
nected with local development or tourism. 
Source: Centre Inffo 
Plans for longer compulsory schooling 
and integrated education and training 
Within the broad framework of a new social 
pact signed in December 1998, the Italian 
government is seeking to introduce an inte-
grated system of education and vocational 
training as a way of promoting growth and 
employment. It will eventually be compulsory 
to attend education or training up to the age 
of 18, a requirement which may be fulfilled at 
school, in vocational training or in apprentice-
ship. The skills thus acquired wil l have the 
value of training credits. 
In 1999, compulsory educat ion wi l l be 
extended by one year to the age of 15, making a 
total of nine years. This is the first step in a process 
which aims to extend education and training to 
18 years of age and 13 years' duration. 
Measures will also be taken to combat the 
phenomenon of dropping out, and to train 
teachers. The government and the social part-
ners plan to extend the use of in-company train-
ing periods for students, while apprentices will 
be required to train for at least 120 hours a year 
outside their place of employment. 
A fund for continuing training is being set 
up w i th an endowment of 600 bi l l ion lire 
( € 310 mill ion) in 1999 and 500 billion lire 
(€ 258 million) per year in 2000 and 2001. 
Source: Isfol 
"Employment-Training Rotation" Scheme 
Portugal's working population suffers from a 
lack of qualifications. Hence the fundamental 
importance of developing initial and -perhaps 
most crucially- continuous training schemes. 
The organizational and technological modern-
ization of many companies, and small busi-
nesses in particular, means that there is an 
urgent need for continuous training of workers. 
The employment-training rotation scheme 
is designed to stimulate access to continuous 
training for people who work for SMEs. The 
text of the legislation defines employment-
training rotat ion as a process that enables 
companies to offer workers the opportunity for 
continuous training while at the same time 
allowing the unemployed to gain work experi-
ence, in effect, by 'filling in ' for the workers 
who are undergoing training. 
Priority is given to companies employing 
up to 50 workers. The training must take place 
during normal working hours and last between 
one and 12 months. It must either be of direct 
benefit to the company or provide the workers 
with qualifying training. 
Unemployed people registered at job cen-
tres then have the chance to gain work experi-
ence which will assist their integration or reinte-
gration into the world of employment. This 
work experience could result in their being 
employed, on a temporary or permanent basis. 
Source: Clct 
Expansion of post-secondary education 
In late 1996 a pilot project involving Qualified 
Vocational Education (QVE) was launched in 
Sweden. This is a form of post-secondary educa-
tion in which one third of the time is based on 
advanced application of theoretical knowledge 
at a workplace. The courses are open to school-
leavers and to employees who wish to develop 
their skills within a defined area. 
The project is based on close cooperation 
between companies and the various course 
providers and is intended to meet real needs in 
the employment market. It has grown rapidly 
and in spr ing 1998 , the g o v e r n m e n t 
announced that it would be expanded further 
and prolonged until 2001. In 1998, 8,000 QVE 
student places were approved. The figure for 
1999 is 12,000. 
There are no restrictions in terms of the sec-
tors where QVE can be provided. However, due 
to current demand on the job market, a signifi-
cant proportion of the 205 courses approved so 
far are in information technology and engineer-
i ng . There are also courses in commerce, 
tourism, health care and environmental control. 
The purpose of the QVE project is to gain 
experience about courses, new educational 
methods and new course providers. An investi-
gation into the amount of interest this type 
of vocational educational attracts on the job 
market, and among the students involved, is 
being undertaken at the same time. So far, the 
results reveal a high degree of interest. Indeed, 
i t has only been possible to approve one 
in three of the applications submitted by the 
various course providers while, on average, 
there are four applicants for each student 
place. To date, 1,061 students have completed 
a QVE. 72% of these found jobs within three 
months of graduating while 10% have gone 
on to further studies. 
Source: SEP, Stockholm 
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Lingua E, 
spanning the length 
and breadth of Europe 
Lingua E, in brief 
The Portuguese example 
♦ 
The Lingua chapter of the Socrates programme promotes 
language learning. It consists of f ¡ve principal kinds of 
action. Action E concerns joint education projects (JEP). 
The main element of a JEP, which is usually bilateral, is not 
language training as such, but learning a language through 
work on another educational topic. If a partner country's 
language is not included in the pupils' curriculum, a prepa­
ratory language course is required in this partner language. 
The Commission promotes exchanges of pupils aged 
14 and over. The minimum stay in the partner institution 
is 14 days. The stay is designed to allow pupils to work 
on a joint project and to use the language skills acquired. 
This period of exchanges, which constitutes the core 
of the JEP, must be preceded by intense preparation 
and culminate in finished products. 
Lingua Action E is a decentralized action: the Socrates 
national agency is therefore responsible for project 
administration and decision­making. 
Priority will be given to projects which: 
­ concern the teaching of languages that are less widely 
spoken and taught in the European Union; and, 
­ involve technical and vocational training institutions 
^^M jf^&j1· « ^ysiiàS^ssk 
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In the wake of the Lisbon world fair, devoted to the oceans, the Lisbon Commercial College in the Olivais district 
of the city decided to establish links with the Vienna Business School. At the heart of this joint educational project 
supported by the Commission was the desire to discover cultural sites and monuments. This successful action is an 
excellent example of cooperation between the north and south of Europe. 
Lisbon Commercial College 
follows Vasco da Gama's example 
At the entrance to the commercial college the stars of the 
European flag and the black and white Lisbon banner flutter 
side by side in the wind. We are in the Olivais district, on the 
outskirts of the city. In the distance we can see the bridge 
named after Vasco da Gama, the famous navigator who dis-
covered the sea route to the Indies. The ultra-modern con-
struction spans the Tagus like a strip of white ribbon at 
a point where the river is several kilometres wide. The Vasco 
da Gama bridge links the north and south of Lisbon and is 
intended to symbolize Portugal's spirit of openness. On the 
other side of the road, just a stone's throw away, lies the EXPO 
'98 site, now used as a leisure area and the future location for 
the headquarters of the Portuguese cabinet. 
EXPO '98! Throughout the year this was at the centre 
of the commercial college's educational project, involving its 
250 pupils and some 30 teachers. The college was part of 
a pilot network of 100 Portuguese schools charged with pre-
senting model projects to coincide with the world fair, whose 
theme was Oceans'. It was the ideal subject for this school. 
As Piedade Pereira, its educational director, points out: 
"Commerce has always been linked to sea routes." 
The subject chosen was: "Lisbon, from the past to the 
river; from the river to the future". This was the inspiration for 
a Lingua project between the Lisbon Commercial College and 
the Vienna Business School. In April last year, 12 Portuguese 
students visited the Austrian capital while students from the 
Business School visited Lisbon in September. Naturally, they 
made the most of the opportunity to explore EXPO 98 -but 
that was not all. Students at the commercial college proposed 
a number of other itineraries for their working t r ips- the 
result of an extensive survey they had carried out to list the 
capital's monuments and interesting cultural sites. A video 
was produced following these exchange visits, as well as a 
glossary of tourism terms in Portuguese, German and English. 
In English... and using your hands 
Ana and Sandra went on the Vienna trip, which also had 
a cultural aim. They are still in raptures about what they saw. 
Sandra: "For the first time in my life, I went to the opera. 
It was spectacular." But what most impressed all the young 
girls was the warm reception they received from the families 
they stayed with in Vienna. Ana stayed with a Turkish family 
and welcomed the chance to discover different customs and 
food. Sandra stayed with a very considerate Austrian family. 
The Lisbon pupils already had some notions of German 
before going to Lisbon, thanks to their English teacher at 
the college, Fernanda Albuquerque. The lessons were given 
during the lunch break and students and teachers agree that 
they required great personal c o m m i t m e n t . Al though 
German was obviously useful in Austria, they found they 
also conversed in English with the students at the Business 
School and their host families. "In English... and using our 
hands," quipped Ana and Sandra. 
Fernanda Albuquerque noticed a considerable improve-
ment in the language skills of the s tudents when they 
returned to Vienna. "The most interesting thing is that they 
had overcome their complexes. Even the most hesitant real-
ized they were able to make a public presentation in English." 
One day the young Portuguese s tuden t s organized 
an activity in the lobby of one of 
the major Austrian banks, in the 
spirit of EXPO '98. They offered cus-
tomers a glass of port and engaged 
them in conversation. But Sandra 
and Ana were not altogether happy 
with what they found. They were 
struck by how little the Austrians 
they met knew about Portugal and 
its cultural heritage. 
A European opportunity for every pupil 
In the classroom where we were seated at the commercial col-
lege, other students were anxious to talk about their activi-
ties. Jorge and Andre are part of a group that is preparing to 
travel to Vejle, in Denmark, in the province of Jutland -also 
with a Lingua E project. 
These marketing students are going to compare the mar-
keting strategies used by the Danish manufacturer Lego 
with those of the Portuguese firm which bottles the Por-
tuguese rosé wine Mateus. Thanks to their Internet searches 
and direct contacts with the Danes, Jorge, Andre and their 
colleagues have produced a very professional and fully com-
puterized visual presentation, in English. Teachers from a 
number of disciplines contribute to projects of this kind. 
Apart from everything else, Lingua E offers an incentive for 
cooperation between teachers and encourages a multidisci-
plinary approach. 
As for Filipa, Pedro and Francisco, they are involved in a 
Comenius project on Lisbon, Vienna and Trieste (Italy). 
The aim is to analyse the history of trade in certain prod-
ucts in these port cities. Although it is usually only teachers 
who participate in European exchanges for this kind of 
activity, on this occasion the college made an exception 
and allowed a group of students to travel with the teachers. 
The Lisbon Commercial College is proud of its Lisbon roots but also has Its eyes 
f i rmly fixed on the future. It is In this convivial atmosphere of student-teacher partic-
ipation that i t works. "Our aim is for every student who spends three years at our college 
to have the opportunity to benefit from at least one European project," declared an opt i -
mistic Piedade Periera. Q 
Fernanda Albuquerque - Escola do Comércio de Lisboa 
Rua Vice-Almirante Augusto de Castro Guedes - Quinta do Morgado (frente ao Ralis) - 1800 Lisboa - Portugal 
T+351 1 854 02 40 - F+351 1 853 4843 - femanda.albuquerque@ecol.pt 
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Socrates national agency 
spreads the message 
Maria de Jesus Filipe has been working at the Socrates 
national agency in Portugal ­ t h e GAERI­ for the past three 
years. Among other things, she is responsible for Lingua 
action E, handling about 100 applications a year. Her experi­
ence provides her with an overall view which allows her to 
detect trends. At the beginning, for example, it took quite 
a long time to make it understood that under Lingua E pupil 
exchanges are not an end in themselves but a means to allow 
schools to develop a genuine education project. 
The Portuguese national agency does not just accept appli­
cations ­ i t actively encourages them through a major proac­
tive information effort. The first challenge is to solicit the par­
ticipation of schools situated on the islands (the Azores and 
Madeira) and in the most disadvantaged rural areas, such as 
Tras­Os­Montes in the north and Alentejo in the south. 
The Socrates agency uses the decentralized services of the 
national education authorities to organize regional informa­
tion sessions attended by a large number of schools. The aim 
is to involve schools which have already benefited from Euro­
pean partnerships under Lingua alongside others which do 
not have this experience. Another objective is to achieve 
a mix of all kinds of institutions: vocational training schools, 
secondary schools providing general education, and also 
basic education schools covering the first nine years of com­
pulsory educat ion. Few of these basic education schools 
know that they are eligible to participate in Lingua E in 
respect of their pupils aged 15 or over. Again it is the Socrates 
agency which spreads the word. 
Lingua E awards priority to vocational training and technical schools. In Portugal it is quite easy 
to involve this type of school as they tend to be more flexible and the kind of projects 
supported by Lingua E can be more easily integrated into the school curriculum. 
Maria de Jesus Filipe cited the excellent example of a textile 
school in Guimarães which teamed up with a school in 
Manchester. Manchester specializes in velvet and Guimarães 
in embroidery. The two schools pooled their skills and devel­
oped a new technique for embroidering on velvet, an innova­
tion in the field of 'ready­to­wear'. The major handicap for 
vocational training schools in Portugal is a linguistic one, 
however, as English is generally the only language taught. 
It is quite a different situation in the secondary schools 
where language knowledge is better but there the problem is 
that they are less inclined to develop European projects with 
a specific educational aim. Progress has nevertheless been 
achieved with the adoption of new school management legis­
lation which encourages secondary schools to follow the 
example of vocational training schools and draw up an edu­
cation project setting priorities for the year. Maria de Jesus 
Filipe is convinced that this has increased the participation of 
secondary schools in Lingua projects, few of which were 
involved initially. 
"International cooperation is only really successful if there 
is synergy between European and national policies," she 
remarked. For projects to blossom, increase and share their 
positive results, "national networks must be set up in order to 
facilitate information, communication and the exchange of 
experience". In this respect, the plan by Portugal's Ministries 
for Education and Science St Technology to equip all the 
country's primary and secondary schools with the Internet 
will certainly give a considerable boost. I 
Contact 
Socrates national agency 
Av 5 de Outubro, Ν Ί 07-7° - 1050 Lisboa 
Τ +351 1 796 16 78 - F +351 1 793 77 02 
Maria.Filipe@min-edu.pt 
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In the Alentejo region of southern Portugal, a class of pupils from the Serpa agricultural school has a rendezvous 
with other young people from Reggio Emilia in Italy. The reason? To see how the Italians succeeded in making 
Parmesan an internationally renowned cheese. And to learn some lessons about how better to promote their 
own local cheese. Among other things, languages are involved. 
Escola Profissional de Agricultura 
Luis Manuel de Matos Barradas 
Herdade da Bemposta ­ Apartado 
7830 Serpa ­ Portugal 
Τ +351 84 544 258 ­ F +351 84 544 
epas@mail.telepac.pt 
Serpa cheese, 
with a Parmesan flavour 
Just two kilometres from the small town of Serpa, a narrow 
road leads to the agricultural school (EPAS). The building is sur­
rounded by several rows of olive trees, among which the sheep 
graze peacefully. But this morning is not the time for bucolic 
daydreaming. It suddenly starts to rain hard. Quite exceptional 
weather for a region used to dry, sunny winters. The rain 
immediately puts everyone in a good mood. "Havia falta", 
they say: "Just what we needed!" Alentejo suffers from a cruel 
shortage of water ­and its farming from severe drought. 
We are welcomed by Mr Barradas, head teacher at the 
school. He explains the reason why he has just 72 pupils. The 
commune of Serpa and neighbouring areas have a very low 
population density. The region has lost more than half its 
population since the 1960s. The young grow up and leave, 
only the old remaining. "We are one of Europe's most disad­
vantaged regions," he explains. "What little industry there is 
consists entirely of small firms, all of them more or less 
linked to farming." 
The challenge for this vocational training school is to get 
the young people to stay in the area and thus serve as a motor 
for local development. Like other such schools in Portugal, 
Serpa has its own education project. It has three aims: to 
reduce the rural exodus; to revitalize agriculture, among other 
things, by supplying a more skilled workforce; and to stimulate 
activities linked to agriculture. "Quality tourism is one area to 
be developed, as this is a locality with a well­preserved envi­
ronment and great historical wealth," stresses Mr Barradas. 
Links in the same chain 
The Lingua E project initiated by the EPAS reflects this think­
ing. Serpa produces a cheese made from sheep's milk which is 
well known in Portugal and has a protected name. The prob­
lem is that the cheese is totally unknown outside the country. 
The Serpa label thus has considerable potential in terms of 
the region's development. Provided, that is, it proves possible 
to increase production, improve quality control and develop a 
policy to promote it beyond the regional and nat ional 
borders. This is why the Serpa vocational training school 
decided to establish links with a similar establishment in 
Italy, in the province of Reggio Emilia. It was a conscious 
choice, because it is in this part of Italy that Parmesan, a 
cheese known all over the world and with a protected label, is 
produced and sold. The aim in developing a partnership with 
this Italian school is to see how Parmesan, formerly produced 
by artisans, has achieved success as an industrial product, and 
to apply the lessons learned to Serpa. 
Cheese production to revitalize Alentejo has become a 
veritable motto for the vocational training school. It has 
developed a number of projects over recent years in European 
par tnersh ips with the aid of var ious C o m m u n i t y pro­
grammes: Euroform and Petra in the past, then Leonardo de 
Vinci, Comenius and Lingua. On each occasion, attention 
focused on a particular aspect of the production chain. Con­
tacts with a French village in the Massif Central, Sainte­
Affrique, led to Serpa importing a new breed of sheep, the 
Lacaune, which produces more milk. A manual was pub­
lished explaining how to set up your own farm and a training 
module produced which uses diskettes and video tapes to 
provide instruction on quality control in the agri­foodstuffs 
industry. With Reggio Emilia, the project is moving to a 
fourth level: marketing. 
Italian, the English way 
Another aspect of this project is the desire to widen the 
language skills of the young people involved. The 14 third­
year pupils at the EPAS receive language instruction as part 
of the technical course in agri­foodstuffs industries. Beate, 
the English teacher at the school, who is of German origin, 
explains: "We are counting on exchange periods to build 
on the in t roductory courses in Italian and Portuguese. 
Serpa is just a few kilometres from the Spanish border so 
our pupils understand Spanish. That should make it possi­
ble for them to get by in Italian without any problem, as 
the languages are quite close. Paradoxically, the exchange 
is likely to have a particularly beneficial effect on their 
English. At an agricultural school such as ours the pupils 
do not naturally feel the need to speak English. But we are 
using the Internet a great deal in preparing these visits. 
And for that we use English, which is generating a new 
motivation to learn the language." 
Ready for action 
We find the group of 14 just before lunch, together with 
Maria­José, teacher of agri­foodstuffs techniques, who is 
responsible for implement ing the project. Nuno, Pedro, 
Bruno and the others explain the work they have already 
done. In just a month's time, the class from Italy will be arriv­
ing in Serpa. Shortly after that, the Portuguese will be travel­
ling to Reggio Emilia. As t he deadl ines draw near, the 
adrenaline starts to flow. Nuno acts as spokesman for the 
group. He explains how for most of them the trip will be the 
first time they have travelled abroad and have flown. 
Maria­José is as enthusiastic as her pupils. She detects a 
different atmosphere in the class since they became involved 
with the Lingua E project. "They have learned to share infor­
mation, to work together. Friendships have been forged." 
Mr Barradas believes that this international experience 
will provide added value by helping the pupils break out of a 
kind of cultural isolation. "A young person of 18 living here 
only knows Europe through the television. The opportunity 
to meet Italian colleagues of the same age will have a stimu­
lating and beneficial effect." D 
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Further information 
Kerstin Ringler ­ DG XXII ­ Τ +32 2 299 43 35 
kerstin.ringler@dg22.cec.be 
http://europa.eu.int/en/comm/dg22/language/label.html 
# 
Stimulating language learning 
the European Label 
The European Label for Innovative Projects in Language Teaching and Learning aims to encourage and identify 
new initiatives in language teaching and learning and to let as many people as possible know about them. 
The scheme developed from the Commission's 1995 White Paper Teaching and Learning: towards the learning society, 
which set the objective of enabling all EU citizens to become proficient in three Community languages. 
The European Label scheme is coordinated by the Commis­
sion, but managed by the participating countries ­ the EU 
Member States along with Norway and Iceland. Labels are 
awarded by national juries, which include a member from 
another participating country. Successful projects must meet 
a set of common European criteria; in some countries, addi­
tional national criteria also apply. Any initiative in the field 
of language teaching and learning is eligible for a Label, 
whatever type of organization is responsible and whatever 
the age or background of the learners. Successful applicants 
can use the Label and associated logo on their premises.and 
in information material. 
So far, 80 projects have received the European Label. In March, 29 of the most 
interesting projects, from 17 different countries, went on show in Brussels at the 
invitation of the Commission. 
This event, entitled "Stimulating Language Learning: the Euro­
pean Label", marked the conclusion of the successful pilot 
phase of the scheme, and. was split into two parts. After a ple­
nary session in the morning, the afternoon session took the 
form of an exhibition. Representatives of each invited project 
had the use of a stand, where they presented their work to 
their counterparts from other countries and to the numerous 
decision­makers and journalists who also took part. 
Many of the presentations made use of the computer and 
video facilities available at the stands, as well as of posters, 
leaflets and other information material. Most important was 
the opportunity for informal personal contact between lan­
guage teachers and trainers, administrators and academics 
from all over Europe. As one participant put it: "It is amazing 
how many ideas you can get from talking to people." 
Projects exhibited ranged from a public self­access centre 
managed by Naples University in Italy to a group of seven 
schools in sparsely populated Lapland in Finland. The 
schools cooperate to offer pupils and their parents a choice of 
seven languages. These are taught not only in "traditional" 
language lessons but also through other subjects, including 
snow survival skills. 
Examples of other projects included: a course in German 
for unemployed people, using a fictional company (Bel­
gium); a foreign language poetry competition (Netherlands); 
and various computer simulation exercises based on prob­
lem­solving in foreign languages 
(Denmark, Germany and Norway). 
There were several projects aimed at 
early learning, in some cases for chil­
dren as young as two. 
À key message of the European 
Label, and of all the Commission's other activities in the 
field of language learning, is that language skills can be 
accessible to everybody in Europe. DG XXII director­general 
David O'Sullivan, in his speech opening the event, pointed 
out that 51% of European adults do not speak a foreign lan­
guage1. He said that the kind of "ingenuity and dedication" 
demonstrated by projects awarded the Label could help 
improve that figure: 
"Those who have tried and failed to learn other languages 
have often been discouraged by the methods used: perhaps 
endless repetition of meaningless sentences or a continual 
diet of dry and academic grammar exercises. Many people 
would be astonished by the innovative projects here today, 
by their emphasis on effective communication, and on what 
people can do rather than what they cannot." 
Mr O'Sullivan emphasised that the Commission, European 
Parliament and the Member States have long recognised the 
importance of language learning not only for personal devel­
opment, but for European citizenship. Language skills are 
particularly important in ensuring that people can take 
advantage in practice of their right to live and work in other 
European countries. Languages are also a key factor in 
improving employability and the competitiveness of Euro­
pean enterprises. The European Union has for many years 
supported language education and training through the Lin­
gua measures within the Socrates programme, and through 
the Leonardo da Vinci programme. 
At the plenary session chaired by Domenico Lenarduzzi, 
DG XXII's director of action in education, representatives of 
each participating country gave a brief summary of the 
implementation of the Label scheme at national level. 
Summaries and contact details for all the projects which 
took part in the event are included in a brochure to be pub­
lished in 11 Community languages. It will be available fro 
the Commission and via Internet. 
Information on applying for a Label can be obtained from 
national contact points. Details can be found through the 
Internet address given with this article. D 
Source: Eurobarometer 44 
(April 1996 ­ survey carried out November 1995) 
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Thematic Network Project in the area of lang 
http://www.fu­berlin.de/elc/tnp­fram.htm 
Conference interpreting website (currerd^B develope 
http: 'www.sprachlabor.fu-berlin.de/co^H 
Joint Interpreting and Conference Service of the European 
http://europa.eu.int/en/comm/scic/scichome.htm 
The full text of core programme in Conference Interpreting is available 
from the JICS website and from the CEL/ELC Information Bulletin n°3. 
Best practice in Socrates/Erasmus 
Ρ Wolfgang Mackiewicz (coordinator of the TNP in languages) 
Freie Universität Berlin. 2entraleinrichtung Sprachlabor. 
Habelschwerdter Allee 45. D ­ 14195 Berlin 
Τ+49/30/838.45.01/4 ­ F+49/30/838.56.71 ­ erasmspr@zedat.fu­berlin.de 
New Advanced Programme in Conference Interpreting: 
from a Network to a Curriculum 
More universities are planning to offer specialist 
postgraduate courses for interpreters. 
Within the Socrates/Erasmus programme the EU supports 
the development of new degree courses at advanced level 
(Master's type), undertaken jointly by universities from at 
least three participating countries, which seek to respond to 
European shortages of highly qualified human resources in 
the professional and economic environments. The same 
Socrates/Erasmus programme also supports European the­
matic networks, which are dedicated to a given academic dis­
cipline or interdisciplinary field and link a large number of 
universities, associations and representatives of the non­aca­
demic environments. One of their tasks is to identify chang­
ing needs with a view to working out proposals for new uni­
versity programmes. It is only logical that thematic networks 
should be eager to initiate curriculum development projects 
designed to meet some of the needs identified by them. 
There is considerable shortage of newly trained confer­
ence interpreters, especially of conference interpreters with 
combinations which include one or more of the less widely 
used and less taught languages. Traditionally, interpreting 
has formed part of first degree programmes covering both 
translation and interpreting ­p rog rammes which often 
devote considerable time to language practice and to theoretical 
issues and are not focused on the specific professional needs 
of conference interpreters. 
The idea began in April 1997, within the project on 
"translation and interpreting" of the thematic network pro­
ject (TNP) in languages: after consultations with DG XXII and 
the Commission's Joint Interpreting and Conference Service 
(JICS), the TNP coordinator invited universities offering pro­
grammes in interpreting to submit expressions of interest for 
a pilot project. The idea was to launch a short­term pilot pro­
ject for the development of a draft programme and for 
preparing a proposal for a full­fledged curriculum develop­
ment project at advanced level (CDA). 
A broad partnership 
The proposal brought a very positive response. No fewer than 
30 institutions indicated their interest within a couple of 
months, and from them eight were invited to form a pilot 
project working group in the first year: Karl­Franzens­Univer­
sität Graz (Austria), Hogeschool Antwerpen/Universitair Cen­
trum Antwerpen (Belgium), Handelshøjskolen i København 
(Denmark), Universidad de la Languna (Spain), Université de 
la Sorbonne Nouvelle (Paris III) (France), University of West­
minster (Great Britain), Universidade do Minho (Portugal), 
and Stockholms universitet (Sweden). Whilst some of these 
universities had experience in postgraduate courses in confer­
ence interpreting, others did not. In addition, the original 
eight institutions invited another six universities in the 
Czech Republic, Finland, Germany, Hungary, Italy and 
Switzerland to join the partnership in the second year. 
Within six months, the working group, assisted by the JICS, 
DG XXII, the European Parliament and the TNP, identified a 
number of key issues: The content of the core curriculum com­
prises theory of interpretation, practice of interpretation, con­
secutive interpretation, simultaneous interpretation, and the 
EU and international organizations, but no language practice 
as such. It specifies the minimum number of class contact 
hours devoted to interpreting practice and makes the point 
tha t all in te rpre t ing sessions will be conduc ted by 
practising/experienced conference interpreters with teaching 
skills. Likewise, the assessment panels for both the aptitude test 
which forms the entry gate to the programme and for the final 
examination include a majority of experienced interpreters. 
A guarantee for employers 
According to Brian Fox, head of unit at the Joint Interpreting 
and Conference Service of the European Commission, which 
is the largest employer of conference interpreters in the 
world, "the project aims at ensuring high­quality training by 
developing a common core curriculum and promoting the 
spread of best practice throughout the EU and beyond. It has 
also taken on board a lot of the lessons learnt in terms of 
what is required in the professional life of a conference inter­
preter and what an employer is looking for. Moreover, the 
fact that this project constitutes a quality label recognized 
throughout Europe is a very important guarantee to any 
employer, all the more so since they can be confident that 
their point of view has contributed to shaping the content 
and requirements of the course. One of the fundamental 
beliefs of the EU is that all the Member State languages are 
equal ­hence the EU's support for the less widely used and 
less taught languages. Our ambition is not only to cover 
them all but also, subsequently, to set up a coordination 
system to ensure that the partners achieve the best lan­
guage coverage, the best use of resources and, it goes with­
out saying, the best quality." D 
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link of a number and multiply it by five... And the answer is excellent results and full marks for ail those 
involved in both the coordination and participation of the latest Comenius venture. One of the new pro­
ject's coordinators, Ronald Mackenzie, explains how expert European collaboration led to the launch and 
development of a successful school partnership. 
xpertise 5X5 : 
Comenius project with a difference 
i ^ ^ 
In the summer of 1995 I attended a European education 
conference in Osnabrück. One of the main items for discus­
sion was the new Comenius programme. Many lecturers were 
excited by this new venture: the possibility to learn about, 
experience and influence children's education throughout 
Europe not just through a university­based ICP, but in a more 
broadly­based and democratic way, through in­service con­
tacts with teachers across Europe. 
Like many of those present in Osnabrück, I enthusiasti­
cally assembled the basis for a lasting and fruitful partner­
sh ip . I a l ready had an exce l l en t co l league in The 
Netherlands; he soon put me in touch with an outstanding 
partner in Germany. Then there was the brilliant Portuguese 
mathematician whom I had just met, and who was a good 
friend of my Dutch colleague; and the tall figure from Fin­
land, who turned out to be a Welsh universi ty teacher 
of English. I left Osnabrück knowing that I was lucky to 
belong to such a partnership. 
A meeting of minds in Europe 
But what about our theme, or themes? Our preparatory bid 
soon succeeded. And when we met in Bi rmingham in 
November, my four new partners collaborated skilfully to 
produce an innovative framework of five themes: intercultur­
alism, languages and communication, special needs, new 
technologies and autonomous learning. But the real innova­
tion in my colleagues' thinking lay in the further aspects 
of the framework that they were creating. 
For in addition to laying the groundwork for a successful 
Comenius action 3 project bid in February 1996 (which began 
its first contractual year of three in October 1996), my col­
leagues envisaged something more broadly­based and reward­
ing. Each of us five university partners would recruit five 
schools in her/his own country. One of these schools in each 
country would launch an independent, but linked, Comenius 
action 1 transnational partnership (and bid) of five schools in 
Portugal, Germany, The Netherlands, Finland and the UK. Thus 
a Portuguese school would coordinate a five­school partnership 
on interculturalism, a German school would coordinate lan­
guages and communication, a Dutch school would coordinate 
special needs, a Finnish school would coordinate new technolo­
gies, and a UK school would coordinate autonomous learning. 
The title: Expanding European Resources for Teachers in In­ser­
vice Education seemed appropriate ­especially when it lent 
itself to an even better acronym : Expertise 5X5 ("They love 
acronyms," said my Welsh Finnish friend.) 
The five ­ o r 2 5 ­ action 1 (school) bids all succeeded. The 
schools were most enthusiastic and the ingenious interlink­
ing of the action 1 and action 3 projects was a gratifying 
example of synergy. The five action 1 partnerships soon dis­
played many strengths that have become more apparent dur­
ing the three years oLthe projects. Firstly, they are conducted 
by dedicated and enthusiastic coordinators who have each 
given an individual and high­quality lead to the interpreta­
tion of each theme. Secondly, the five teachers in each part­
nership have built on this lead, so that each project is very 
distinctive and interesting. Thirdly, the other teachers and all 
the children in the 25 schools have taken to the five projects 
with great enthusiasm and skill. It has not mattered that 
there is a mix of primary and secondary schools ­ i n many 
ways it has been an advantage. 
Experiencing a rich mix of cultures 
In the interculturalism group, the focus has been on the mean­
ing of home in different European cultures. The languages and 
communication group has innovatively explored the rich mix 
of languages, among both majority and ethnic minority popu­
lations, across the partnership. The different interpretation of 
special needs, both at a European­wide level and in our partner 
countries, has proved very rewarding for that group. The new 
technologies partnership has fittingly combined technological 
expertise, including video­conferencing, with a practical con­
centration on important primary school themes such as water. 
The autonomous learning partnership has concentrated on the 
study of climate, among other topics. 
Knowledge knows no boundaries 
The action 3 partnership has also been busy. Dissemination 
and information meetings have taken place between univer­
sity and school staff in the five partner countries. The action 
3 partners planned a week­long Comenius course, advertised 
in the Comenius Catalogue in 1997, to take place in May 
1998: "School Without Boundaries" ­which would build log­
ically on the five main project themes. With the help of the 
Socrates Technical Assistance Bureau, 29 teachers were 
recruited from 10 Europeancountries, including two teachers 
each from the UK and the Czech Republic. My four col­
leagues all made expert presentations, as did three undergrad­
uate students who had just undertaken three­month place­
ments in the UK Comenius schools. Four Portuguese Socrates 
exchange students joined in. The course survived a major 
power cut in my college, which meant that there was no elec­
tric lighting or audio­visual equipment available for a whole 
morning; no matter, my Dutch and German colleagues sang 
instead. The weather was good ; the Lord Mayor of Birming­
ham kindly paid us a visit; everyone learnt a great deal and 
enjoyed themselves enormously. 
Plenty more good things to comJ 
The Expertise 5X5 project has already been launched, and is 
in the process of further generating curriculum development 
and dissemination in many ways; here are seven of them. 
Firstly, head and senior teachers in the 25 schools have suc­
cessfully bid for study visit grants, so that five common study 
meetings of the five partnerships, and thus of many of the 25 
schools, have taken place: in Scheveningen, Birmingham, 
Jyväskylä, Porto and Kleve (this March). These common 
meetings have been extremely rewarding. Secondly, real cur­
riculum development has taken place in all 25 schools; chil­
dren have been interested in and excited by communicating 
directly with other children in schools in the other four 
countries. Thirdly, the project has led to both the writing of 
academic articles and to the production of other worthwhile 
project presentations. Fourthly, the 25 school and five univer­
sity par tners have learnt a lot about Europe and have 
expanded their interests to other European countries, particu­
larly in Eastern Europe. Fifthly, the partners have begun to 
focus on new themes and challenges such as the euro. 
Sixthly, partners are planning new networks for the future, 
for the new round of Comenius for example. Lastly, as its 
major exercise in dissemination this year, the project partner­
ship is developing its own website. D 
Ronald Mackenzie (Coordinator Expertise 5X5). 
Newman College. Bartley Green. Birmingham B32 3NT 
Τ+44121­4761181 ­ F+44121­4761196 
R.Mackenzie@newman.ac.uk 
Newman College website: www.newman.ac.uk 
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Dancing the tango seems an odd thing to do north of the 
Arctic Circle, yet the slinky couples who arrive in January are 
only part of a stream of international visitors attracted to 
Lapland by a year-round programme of festivals. 
The snowmobile rally, jazz festival, wood-carving contest, 
Golden Trout Trolling Competition, Midnight Sun Festival, 
Cloudberry Fair, all these and much more, plus the new San-
tapark centre for Christmas tourists, make this north-eastern 
corner of the European Union, halfway between the Ukraine 
and the North Pole, a fun place to go. 
For the local people, however, the reality may be rather dif-
ferent. The tango festival is held in Kemijärvi, a small lakeside 
town where the death rate is higher than the birth rate and 
unemployment is around 20%. Only a third of the current pop-
ulation were born there, nearly 30% are retired and 300 people 
left the town last year. For all the region's unspoilt natural 
beauty and low crime rate, its main problem is emigration. 
On a Sunday afternoon last December, a bus arrived in 
Kemijärvi bringing 13 visitors from 10 European countries. 
They were head teachers, civil servants and other education 
professionals taking part in the EU's Arion programme of 
exchanges. Their aim was to see how this sparsely populated 
region is coping with the problem of maintaining and devel-
oping high-quality education services, in particular through 
open and distance learning, despite a public funding squeeze 
and a recent economic downturn. 
Finland, reputedly taciturn, has more cellular phones rela-
tive to population than any other country. The government 
aims to have all schools and libraries online by next year, and 
in Helsinki there is a project to put all municipal authority 
services online so that the whole city is accessible through a 
multimedia network. Lapland plans to have a single network 
for all its schools in 2001, and Nokia is one of the main 
employers in Kemijärvi. Can information and communica-
tions technology solve the problem of schoolrooms that are 
not too crowded, but too empty ? 
Away from the bright lights 
On arrival, the visitors are a little stunned by the temperature 
of -21° and the silence. The sky is black, the trees are white. 
A strange smell, from the local woodpulp factory, hangs over 
the town. Lapland claims to be Finland's most international 
province and the Kemijärvi Hotel's modest restaurant does 
offer reindeer-meat pizzas, but the TV that evening is screen-
ing the sedate whirl of the President's Independence Day Ball, 
the nation's principal social event, live from Helsinki. It is 
a reminder that the bright lights are down south. 
Kemijärvi is conscious of its proximity to the Russian bor-
der and Independence Day prompts wartime and Cold War 
memories that are not entirely allayed by new initiatives such 
as the Alakurthi Technology Park, close to the nearest crossing 
point, which includes education and training for unemployed 
Russian soldiers. Many hopes are pinned on economic devel-
opment projects designed to open up corridors for trade and 
tourism across the 1,300-kilometre border, using Finnish exper-
tise, for instance, to exploit the winter sports potential of the 
Kirovsk area. However, the young generation seem little 
inclined to learn Russian. And Finland does not even import its 
neighbour's timber for pulping, on ecological grounds, 
prompting a Russian official to comment : "Western children 
seem to think foxes are more important than people." 
The Kemijärvi Education and Cultural Services Depart-
ment is duly upbeat about such projects. Its logo is an eagle, 
not a fox, and its motto is 'Rise on your own wings'. But its 
more immediate preoccupations are with local schools, espe-
cially shrinking upper secondary schools and the primary 
schools, over half of which are now down to only two or 
three teachers. One has a mere 15 pupils. This year, the lower 
(primary) and upper secondary schools are being combined 
by the government into comprehensive schools for the full 
compulsory education range from ages seven to 16, but this 
national administrative reform does not automatically bring 
schools together under one roof. Young children outside 
Kemijärvi cannot simply be transported 30 kms or so into 
town. And their parents do not want to move -in Finland, it 
is not so much good fences as invisibility that makes good 
neighbours. Besides, who wants to put up with the smell of 
the woodpulp works ? 
Behind the scenes 
After a Monday of introductory talks, the Arion group's sec-
ond day begins with a visit to a typical rural primary school, 
Joutsijärvi, which had 100 pupils 30 years ago. Now it has 19, 
and two teachers. The children, in their socks, sing a reindeer 
song. Outside, in the schoolyard, there is a reindeer; inside, a 
pedal organ, Christmas decorations, a warm aroma of lunch 
and a gym, with carpentry workbenches folded up against 
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the walls. There are also three high­powered computers, laser 
printers and a pull­down screen for the overhead projector. 
The school has a home page, in Finnish, and the pupils create 
their own home pages, in English ('My name is Marjut. I like 
riding...'). CD­ROMs and the Internet provide information 
which they are encouraged to compare with their textbooks 
and their own observations in the countryside ­ i t is an open 
learning environment , drawing on real life, designed to 
encourage critical thinking about information sources both 
ancient and modern. 
The school puts everyone on more familiar ground. Ana 
Maria, from Portugal, enthuses about the "magical" atmo­
sphere of storytime in primary classes. Bertalan, a former MP 
from Hungary, earnestly congratulates the teachers on the 
"exemplary" approach to open learning. Andrew, from the 
UK, finds it "laid back" and is startled to see a 10­year­old 
casually entering a computer's operating system to fix a tech­
nical problem. Gisli, from Iceland, says this is normal in 
Scandinavia: "Kids know about computers, more than teach­
ers. They use them like phones or bikes. This is hobby coun­
try and one of the hobbies is information technology ­there 
are lots of IT magazines." Lapland is laptopland. 
Investing in Finland's future 
At the same time, for Arion visitors more used to decaying 
buildings and inner city pressures, the school is an unfamiliar 
haven of peace. Who does all the paperwork? How can the 
local authority afford to pay for the school transport as well 
as the computer running costs? Bertalan considers the invest­
ment justified by its effect on reducing future social prob­
lems. Meanwhile, Abdou from France is testing the online 
facilities. The previous evening, he had had his first experi­
ences of a sauna and cross­country skiing in the dark. 
The next stop is a secondary school in town, Isokylä, with 
30 teachers and 250 pupils aged 12 to 16, studying 15 com­
pulsory subjects. The school year has five seven­week terms; 
the school day (9.00 to 15.00hrs) has six lessons. Girls and 
boys are learning cookery in the domestic science class. The 
biology class has a colour printer the size of an oven. 
By 14.30hrs it is twilight and the Arion group is in the Kemi­
järvi Upper Secondary School, with its 250 pupils aged 16­19 
and 23 teachers, eight of whom are shared with the previous 
school. The students are "not particularly academic", one 
teacher feels. "Their parents own reindeer." Headmaster Timo 
Toukomies took part in an Arion visit the previous year, 
to Scotland, and is seeking school partnerships in the EU. Has 
anyone any suggestions? At the end of the school day, there 
is a ballroom dancing class in the gym. 
After­school activities 
Finnish teachers retire at 63. "I think we're out of date by 
then," says one. But attracting young teachers to Lapland is 
not easy, and for those already there teacher training courses 
are expensive to get to because of the high cost of transport 
in Finland. Lidia­Simona, from Romania, doing a Ph.D. in 
ODL, is a teacher trainer. Is there a shortage of trainees enter­
ing the profession in her country? "No, there are masses of 
them, but they don't necessarily want to be teachers." 
Later, in the town's oldest primary school, built in 1949, 
an adult evening education class assembles. These are parents 
with children at the school, following a free course in infor­
mation technology called "Learn your children's future". It is 
part of a centrally­led, government­backed, public­private 
sector initiative, "Finland to the Information Society", which 
was launched in autumn 1997 and now involves more than 
800 schools and universities. The teachers are volunteers and 
the two sets of 12 one­hour lessons are based on self­learning 
packages, for complete beginners upwards (the Internet 
address is http:/ /www.huominen. net/uutiset.html). It is a 
revealing glimpse into how Finland achieves its high level 
of electronic literacy, in a school­and­home partnership of 
teachers, parents and pupils. 
The day ends with a Christmas concert at the town's 
music school, where a succession of short solos by small, 
prettily­dressed children turns a packed audience misty­eyed. 
Tomorrow's Arion schedule will cover vocational training, 
apprent iceship , adult educat ion and then the first full 
overview of the open and distance learning environment in 
Kemijärvi. The temperature has dropped further (at the end 
of January, it reached ­5Γ in northern Lapland); anyone who 
has trouble breathing, during the 10­minute walk back to the 
hotel, is invited to inform the local organizers of the visit, 
Pirkko Hyvönen and Sari Lassila. "So far", Pirkko says, "you 
have only seen pieces of the puzzle". 
Assembling the jigsaw puzzle of education in Europe is a 
good metaphor for Arion. The visiting specialists, with their 
widely differing national and professional backgrounds, have 
by now started to know each other and operate as a team, 
both in asking questions and in composing their conclusions 
in a joint report on the trip. The EU education programmes 
project coordinator from Helsinki, Piia Heinämäki, has 
meshed with her colleagues from the local education author­
ity in the nor th; between them, they shepherd the group 
through the series of formal welcomes, presentations, perfor­
mances by students and visits to classrooms, through local 
sensibilities and varying levels of English language ability, 
depending on goodwill and without EU funding to cover any 
costs incurred locally. 
Some 150 Arion study visits are now organized every year 
with the European Commission and national agencies, each 
focused on a particular theme. The current annual pro­
g ramme involves 1,750 educa t ion profess ionals from 
29 European countries. Often, they generate return invita­
tions. The programme is one of the earliest forms of EU coop­
eration in education. Over 20 years, nearly 15,000 specialists 
have participated in it, picking up good ideas from colleagues 
abroad, swapping opinions and contributing bit by bit to the 
jigsaw puzzle ­ t o widen professional awareness of how edu­
cation systems th roughou t the EU are adapt ing to new 
demands and developments. 
The Arion visit to Kemijärvi has already generated a 
number of follow­up projects, such as a proposed university 
link in open and distance learning between Romania and 
Finland, school partnerships between Hungary, Finland and 
the UK at upper secondary level, and the idea of developing 
an informal network across Europe for colleagues interested 
in open and distance learning. And the group's report on 
the visit concludes: "We recommend that the EU should 
continue to play a catalytic role in projects to harness the 
Internet as a learning tool to enable us to work together 
without reinventing the wheel." D 
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Four studies 
on failure at school 
Between 10% and 20% of the Euro-
pean Union's young people leave 
school w i t h o u t any recogn ized 
qualification and 45 .5% of young 
people aged between 15 and 24 are 
poorly qualified, to lower secondary 
level only. Four studies have been 
carried out on this problem under 
the Socrates programme: Abandon-
ing school and secondary education 
(IARD, Milan), Reforms in training 
devices to combat school and social 
failure in Europe (Universita Auto-
noma de Barcelona), Promoting 
access to basic skills for children who 
are victims of social exclusion 
(Catholic University of Leuven) and 
Pursuing training (Catholic Univer-
sity of Louvain-la Neuve). The final 
reports and/or summaries of these 
studies are now available. 
Anders Hinget - DG XXII 
F + 32 2 299 22 31 
The Socrates programme 
launches new Thematic 
network projects 
The European Commiss ion has 
approved the launch of nine new 
Thematic network projects between 
higher education establishments for 
the 1998/1999 academic year. This 
fol lows the 31 networks already 
launched in 1996 and 1997. 
Supported by the Erasmus chap-
ter of the Socrates programme, the 
projects are in six academic disci-
plines (civil engineering, food sci-
ences, pharmacology, environmental 
sciences, literature and gerontechnol-
ogy), and three subjects of common 
interest (women's studies, the Euro-
pean identity and citizenship of chil-
dren, university administration). 
Each of these networks br ings 
together about 100 higher educa-
tion institutions (university and non-
university) together with a number 
of associations, public and private 
bodies and NGOs f r o m the 24 
countries participating in Socrates 
in 1998/1999. 
Lingua Catalogue 
on the Internet 
Are you looking for a mult imedia 
course to help you learn Italian? 
Are you a Spanish teacher looking 
for video material for your course? 
Do y o u w a n t t o i m p r o v e y o u r 
Danish pronunciation? 
The Lingua catalogue can provide 
you with the information you need. 
This database provides information 
on language learn ing materials 
developed by the European part-
ners, especially for less widely spo-
ken languages. 
The information can be retrieved 
quickly and easily by introducing a 
number of key parameters, such as 
target language, type of material 
and learner group. 
http://europa.eu.int/en/comm/dg22/ 
socrates.html 
Networks join forces to 
promote European open 
and distance learning 
Nine European open and distance 
learning (ODL) associations agreed 
on 21 January to f o r m a l iaison 
committee to improve cooperation 
between the individual networks, 
and to act as a common interface 
on strategic and operational issues 
concern ing the p r o m o t i o n and 
implementation of ODL in Europe. 
The Commission has encouraged 
the establishment of the committee. 
The nine networks represent the 
main ODL specialists in Europe; 
they inc lude pr ivate and publ ic 
institutions such as open universi-
ties and specialized distance educa-
tion institutes, networks of conven-
tional universities providing open 
and flexible education, vocational 
training institutes and correspon-
dence schools, as well as individual 
academics and professionals work-
ing in the field. 
Joachim Fronia - DG XXII 
F + 32 2 299 63 21 
A reference manual 
for equal opportunities 
between men and women 
One of the specific projects sup-
ported by the European Commis-
sion in the field of cooperation in 
education is a reference manual for 
use by head teachers and managers 
in the f ield of general educat ion 
w h i c h aims to p r o m o t e equal 
opportunit ies in primary and sec-
ondary schools. 
The manual was produced by 
the SAFE (Service d'Action en Forma-
tion et en Emploi) association in 
cooperat ion w i th the educat ion 
ministries of Member States, and 
contains essential elements such as 
the legislation of EU countries or 
historical references, actions by the 
Community or UNESCO, and exam-
ples of good practice at national or 
Community level. 
Projects are grouped by level of 
education or subject -teacher train-
ing, increasing the awareness of 
parents, for example. The subjects 
covered include both school orien-
ta t ion and the diversi f icat ion of 
study and career choices and the 
stereotypes presented in traditional 
school books and manuals. 
Also included are contact addresses 
by Member State or project, together 
with bibliographical references. The 
guide will be made available in the 
11 official EU languages on the Com-
mission's Europa/ DC 22 server later 
in the year. 
Georgia Henningsen - DG XXII 
F + 322299 2231 
European Forum 
on quality in education 
Qual i t y is at the cent re of the 
debate on educat ion in Europe. 
Developing quality in education is 
the main purpose of EU cooperation 
as set out in article 149 of the Ams-
terdam Treaty. 
The Commission is invit ing all 
education professionals to discuss 
the main factors leading to quality 
in education at a three-day forum in 
Brussels in April 2000. 
In a series of workshops, talks 
and round table discussions, educa-
tion professionals, decision-makers, 
researchers, learners, parents, etc. 
will examine a range of current top-
ics in education policy. 
A p r e - a n n o u n c e m e n t of the 
European Forum and an expression 
of interest form will be included in 
the next issue of Le Magazine. 
Anders Hinget - DG XXII 
F + 322299 22 31 
Adult education 
Europa's adult education site gives 
general information on the Com-
mission's contribution to adult edu-
cation and detailed information for 
those seeking to present projects 
under Socrates-Adult Education. 
http ://europa.eu.int/comm/dg22/ 
socrates/adult/home.html 
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What's new 
in European education systems? 
Portugal 
Special needs education 
The education system should be in a position 
to educate all pupils equally, regardless of special 
difficulties and needs. This new principle is the 
basis of the recent law of the Ministry of National 
Education on special needs education in Greece. 
This law is aiming at the school integration, voca-
tional training, and social integration of these 
pupils through the complete and subtle develop-
ment of their personality, social acceptance and 
their smooth adaptation to it, and their participa-
tion in the production process. 
The condit ions to meet these goals are 
seen as the inclusion of pupils w i th special 
needs in mainstream rather than in special 
schools, establishing courses of vocational 
training addressing pupils wi th special needs 
especially in order to help t hem get in to 
employment and gain f inancial and social 
independence. 
Finland 
Evaluation of learning results 
in state education 
In accordance w i th the new educat ion 
legislation (1998), the evaluation of primary 
and secondary education and training is the 
responsibility of the National Board of Educa-
tion (NBE), the central agency under the Min-
istry of Education. Furthermore, the obligation 
of self-evaluation is now prescribed for all 
providers of education. 
The evaluation undertaken by the NBE is 
primarily evaluation of educational outcomes. 
The aim is to provide updated information for 
the development of education. The three pillars 
of the national evaluation system are evaluation 
of the educat ional outcomes, p roduc t ion 
of indicators, and thematic evaluation projects. 
Extending compulsory education 
Until the approval of a general reform of the 
school system, raising the upper age limit for 
compulsory education and training to 18 years, 
compulsory education covers a period of eight 
years. From the 1999/2000 school year, it will 
go up to nine years. This means that the first 
year of upper secondary education, for pupils 
aged 14 or 15, is now the last year of compul-
sory education. In accordance with the princi-
ples of autonomy defined in Article 21 of Law 
No 59 of 15 March 1997, schools must, during 
this first year of upper secondary education, 
provide for and introduce educational initiatives 
dealing with the main themes of contemporary 
cul ture, society and science in an effort to 
develop pupils' ability to exercise their critical 
judgement. Furthermore, schools must promote 
careers guidance initiatives with the aim of dis-
suading young people from dropping out of 
school, guaranteeing the right to education and 
training, enabling pupils to make the choices 
which are best suited to their personalities and 
life plans and helping them move from one kind 
of upper secondary education to another. 
At the end of the period of compulsory edu-
cat ion, pupi ls who have not obta ined the 
diploma will be issued with a certificate testifying 
to the fact that they have completed their com-
pulsory education. This certificate can be used as 
a training credit and indicates the educational 
programme followed and the level attained. 
Autonomy, Administration and 
Management System -Giving schools 
a chance to speak for themselves 
The main aim of the Regime de Autonomia, 
Administração e Gestão (RAAG) [Autonomy, 
Administration and Management System] for 
nursery, p r imary and secondary schools, 
approved by Decree Law No 115-A/98 of 
4 May, is to reorganize the way in which educa-
tion is administered, based on decentralization 
and the development of school autonomy. 
Such an aim requires the identity of each 
school to be developed and set out in its Educa-
tion Plan and a flexible teaching system, so that 
the quality of state education can be guaranteed. 
The most important elements in the pro-
cess of establishing autonomy for schools are 
the Education Plan, internal regulations and 
the annual activity plan. 
Spain 
The new Minister of Education and Culture, 
Mr Rajoy, has outlined to Congress the guide-
lines he laid down for his period in office. 
The process by which the Au tonomous 
Communit ies will be able to have full respon-
sibilities in education wil l be completed in the 
school year 1999/2000. At present there are 
only six Autonomous Communit ies, out of 
seventeen, directly run by the Ministry of Edu-
cation and Culture. This will require a reorgani-
zation of the Ministry to ensure the basic unity 
of the education system. 
In non-university education, the Ministry 
intends to provide schooling to all children 
at the age of three and to expand the network 
of educational establishments. The ratio of 
pupils per class will be reduced while foreign 
language teaching wil l be fostered in those 
educational levels where it is not compulsory. 
Moreover, specific vocational training will be 
enhanced by facil itating the transition from 
intermediate to higher level, and f rom this 
to university. A National Institute for Qualifica-
tions will be created to study the various pro-
fessional f ields so that studies are geared 
to suit the needs of the labour market. 
A t the level of university education, student 
mobil i ty wil l be fostered by awarding grants 
and support while the working conditions of the 
lecturers will be improved as will the research 
programmes and international cooperation. 
Sweden 
The Swedish Minister for Schools and Adult 
Education, Ingegerd Wärnersson, has decided 
to make the area of basic democratic values in 
school one of the highest priorities. The aim is, 
among other things, to strengthen respect for 
and understanding of others and to combat 
violence, all forms of harassment and inequality 
between the sexes. 
To take action within this framework, the 
Ministry of Education and Science is preparing 
a special project consisting of an initiative to 
raise awareness of basic democratic values in 
both schools and municipalities and to support 
work at local level in this area. Relevant 
national and international experiences will be 
analysed and action wil l be taken. The one-
year project also aims to strengthen coopera-
t ion between di f ferent partners regarding 
these issues at both central and local level. 
Young people at all levels are d i rect ly 
involved in the work. A special "youth council" 
has been established and linked to the Ministry 
project group. The council, consisting of ten 
16 year-old pupils from different parts of Swe-
den, is discussing the best way of implementing 
democratic values in daily life in school and will 
put forward its suggestions for improvement. 
United Kingdom (Scotland) 
There will be a Scottish Parliament... These 
were the historic words greeting Scotland on 
12 September 1997, the morning after the 
Scottish people voted overwhelmingly for the 
first Scottish Parliament in nearly 300 years. 
This Parliament will be responsible from 1 July 
1999, for all pol icy and legislat ion in the 
devolved areas, including in particular educa-
tion, at a most exciting time, as a major Scot-
tish development. Higher Still, is about to be 
implemented. This new system of upper sec-
ondary qualifications, begins in August 199 
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Eurydice 
The contributions below 
have been provided 
by the national units concerned 
in the Eurydice network. 
More information is available 
on the Eurydice Internet web site 
http://www.eurydice.org 
NEWS 
It brings together - i n one system- academic 
and vocational subjects. Qualifications will be 
available at five levels, all aimed at developing 
the core skills of communication, numeracy, 
problem solving, information technology and 
working with others. 
Liechtenstein 
The Internet and Intranet for 
schools in Liechtenstein 
From December 1998, all pupils and teachers 
have been able to make use of a school-specific 
Intranet. This application provides everyone 
involved in the f ie ld of educat ion w i t h a 
un ique p la t fo rm for commun ica t i on and 
exchange. Each school has access to several 
computers with connections to the Internet 
and internal Windows NT networks. 
The in t roduct ion of the Internet in the 
schools represents a wise improvement to reg-
ular everyday teaching and offers pupils the 
opportunity to acquire basic qualifications for 
the future in a demanding environment char-
acterised by social contact, high technology 
and cooperation. The new Intranet, "Schul-
netz . l i " , makes distance learning possible 
between different schools and countries and 
provides access to the databases of the coun-
try's educational resource centre (Didaktische 
Medienstelle), the vocational guidance centres 
and the national library. 
Norway 
The competence reform/ 
Documentation of non-formal learning 
The Norwegian parliament, the Storting, con-
sidered the Competence Reform on 19 January 
1999 and passed a resolution concerning the 
establishment of a system to enable adults to 
document their non-formal learning. It covers 
the documen ta t i on of learn ing acqui red 
through work both in Norway and abroad, 
through active participation in democratic life 
and through other voluntary work. This type of 
non-formal learning should be approved as 
"equivalent competence" even if it is not iden-
tical to what is laid down in syllabuses and 
required for public examinations. 
The government is currently giving priority to 
work on the documentat ion of non-formal 
learning at upper secondary level. The system 
wil l give adults the opportuni ty of starting 
training at the appropriate level and also pro-
vide for an adapted provision. Its importance 
can be seen when considering the needs of the 
national economy and the requirements of 
fairness in society. 
Czech Republic 
The Higher Education Act 
The Czech Parliament passed a new Higher 
Education Act in April 1998 and it took effect 
on 1 January 1999. 
This law provides for a non-university type of 
higher education offering more vocationally ori-
ented studies of a duration usually of three 
years, the possibility of establishing private 
higher education institutions, a diversification of 
the functions of higher education, changing the 
status of higher education institutions, evaluat-
ing higher education institutions and the quality 
of accredited activities by the Accreditation 
Commission, the preparation and publishing of 
an annual report on the activity and financing 
of all institutions and no payment of fees in 
public higher education institutions except 
where students prolong their studies beyond 
the prescribed standard by more than one year, 
except for administrative charges. (Private insti-
tutions can fix their own registration fees.) 
Poland 
The reform of the education system 
The imp lementa t ion of the reform of the 
education system will start on 1 September 
1999. It embraces educational administra-
t ion, structural organisation of the education 
system and curricula. 
Changes In educational administration 
Self-governing local authorities at the level of 
communes (gminy) or districts (powiaty) will 
be responsib le for nursery, p r imary and 
secondary schools. Administrative and peda-
gogical supervision have been separated and 
the latter will be carried out by regional educa-
tional authorities (kuratoria). 
The re fo rmed st ructure of the educat ion 
system The school types being established are 
the 6-year primary school, 3-year lower sec-
ondary school (gimnazjum), 3-year specialised 
upper secondary school (liceum) and 2-year 
vocational school. Compulsory education will 
begin for all children at age 7 and last until age 
18. Full-time compulsory schooling will last 9 
years and cover the primary and gimnazjum 
school. At the end of each school, pupils will 
be assessed by means of external standardised 
tests or examinations. At the end of the 3-year 
specialised liceum, there will be an examination 
(matura) entitling pupils to enter higher edu-
cat ion. Pupils successful at the end of the 
2-year vocational schools will also be able to sit 
the matura on condition that they successfully 
complete the 2-year supplementary liceum. 
The new system of pupil assessment will lead 
to better evaluation and moni tor ing of the 
quality of school work. 
New core curricula have been developed 
for all school types. They cover 80% of the 
activities included in the t imetable, wh i le 
the remaining 20% of the timetable is flexible, 
left to the school's own discretion. 
Romania 
The curriculum reforms 
Developed in 1998, the education reform is con-
tinuing affecting curriculum reform, further edu-
cation, distance learning, education research, 
the education infrastructure, management of 
education and international cooperation. 
In 1999, the curriculum reform includes the 
full implementation of the new National Cur-
riculum for primary education and its gradual 
implementation in lower and upper secondary 
education, the implementat ion of the new 
vocational curriculum in all vocational schools, 
the development of local components of the 
National Curriculum by schools and secondary 
schools, the individualisation of the study route 
through optional subjects that may be chosen, 
the training of students to deal with changing 
circumstances, for assuming initiatives and for 
becoming organised and efficient, the publica-
tion of new alternative textbooks correspond-
ing to the new curricula, the extension of 
interdisciplinarity at higher levels, assurance 
that the new curriculum is compatible wi th 
European standards, the reorganisation of the 
initial training of the teaching staff based on 
new educational technologies, the develop-
ment of entrepreneurial skills, the expansion of 
modern language teaching, the extension of 
the aesthetical education for pre-university 
level, the development of a new curriculum 
corresponding to the extension of compulsory 
education to nine years, the internationalisa-
tion of syllabi based on international standards 
and evaluation criteria, and the introduction of 
curricular accreditation. 
Slovenia 
Major ongoing changes 
in higher education 
Amendments to the 1993 Higher Education 
Act have been put before the National Assem-
bly. In future, university senates will include 
not only full professors, but also representa-
tives of all higher education teachers and their 
assistants as well as non-teaching staff and 
students. The amendment has been initiated 
by a group of higher education teachers and is 
supported by the opinions of foreign expert 
groups (CRE commission -Association of Euro-
pean Universities- in 1996 and a commission 
of the Council of Europe in 1995). 
Other changes are being prepared, f 
example in relation to funding. In the middle 
of 1998, the government, universities and 
higher education trade unions agreed on lump 
sum financing. A new system has been out-
lined. It wil l be based on five categories 
costs. The formula for the calculation of fun 
ing will take into account enrolment numbers 
and the number of graduates. 
on 
r 
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With a budget of €14.96 billion -4 .6% more than for the 
previous programme- the Fifth Framework Programme does 
more than simply follow on from where its predecessor left 
off. The principal innovation lies in the way it seeks to estab­
lish links at European level between research activities and 
the major problems facing society, such as employment, 
health, the environment, transport and energy supplies. 
It was in response to the many requests for information 
on the programme's new configuration that the Commission 
decided to organize the Essen conference. The success of the 
event indicates that the participants were satisfied. 
Europe's only instrument of its kind 
The Fifth Framework Programme provides a coherent and 
genuinely European support framework for research and tech­
nological development. It stimulates transnational coopera­
tion, in particular between universities and companies, and 
the creation of networks of excellence. This is one of the 
essential objectives of the Community's research programmes. 
It also seeks to create an e n v i r o n m e n t conduc ive to 
innovation in Europe. This involves encouraging the transfer 
of technology, ensuring the availability of risk capital, help­
ing to protect intellectual property rights, and developing 
human resources. 
In brief, the Union's programmes stimulate the mobility 
of people and ideas. This is a role of fundamental importance 
as technical and scientific knowledge is now modern indus­
try's principal raw material. 
In such a context, a major focus of attention is training 
and mobility coupled with socio-economic research, an area 
which receives 30% more funding under the new pro­
gramme. Nearly 6,000 Marie Curie fellowships will be awarded 
by the Fifth Framework Programme, including 700 for in-
company placements and 300 for training in less advantaged 
regions. These grants are awarded to young researchers seek­
ing to carry out research training in another country for a 
maximum of three years. The name Marie Curie was chosen to 
stress the excellence of the young scientists selected. 
New directions 
for European research 
Main characteristics 
of the Fifth Framework Programme 
The Fifth Framework Programme consists of four thematic 
programmes' dealing with certain clearly identified prob­
lems, and three horizontal programmes2 which cut across all 
fields to meet common needs. 
It Implements three principal categories of action: 
Key actions. These seek to concentrate the resources and 
skills of all disciplines, all technologies and all the players 
involved on a number of clearly delimited social and eco­
nomic problems. The approach is therefore a departure 
from the traditional organization of research into relatively 
compartmentalized disciplines. These key actions account 
for three-quarters of the total budget. Three are of particu­
lar relevance to education, training and youth: Improving 
the socio-economic knowledge base, Innovative products, pro­
cesses and organization, and Multimedia content and tools. 
"Quality of life and management of living resources", "User-friendly 
information society", "Competitive and sustainable growth", 
"Energy, the environment and sustainable development". 
"Confirming the international role of Community research", 
"Promotion of innovation and encouragement of participation 
of SMEs", "Improving human research potential and the socio­
economic research base". 
Essential points of the key actions 
I 23 priority socio-economic objectives 
I the integration of research, training and demonstration 
activities, etc. 
I tietter coordination of the activities of Member States, non-
member countries, international initiatives, etc. 
I Research act ivi t ies of a generic na ture . These aim to 
make it possible to support research activities (including 
fundamental research) complementary to those under­
taken in the key actions. 
I Support for research infrastructures. Community sup­
port must ensure the optimal use of existing infrastructures 
and permit, through transnational cooperation, the ratio­
nal and economically efficient development of research 
infrastructures. 
The Fifth Framework Programme also brings innovation in 
the way the programmes are managed and implemented. The 
changes include, in particular: a simplification of procedures 
and more prompt payment; the increased participation of sci­
entific and industrial circles and users, notably by setting up 
17 expert groups to help Commission determine the content 
and direction of the key actions; the creation of a new part­
nership dynamic with SMEs, most notably through increased 
information and assistance. Ζ 
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Robin Miège - JRC 
Τ+32 2 295 8 0 « 
Entrepreneurship Training 
for Researchers 
Structure of Entrepreneurship Curriculum 
Θ 
The JRC is targeting young researchers in a pilot training scheme designed 
to provide new skills and opportunities in the business of research. Θ 
Business 
Plan 
Venture Growth 
Accounting 
Financial Planning 
Controlling 
Business Law 
Planning and Starting 
a New Venture 
Presentation 
Skills 
New Venture Financing 
Technology and Innovation 
Management 
Marketing of innovative 
High-tech products / services 
Leadership Negotiation Project Intellectual Management Property Rights 
The Joint Research Centre (JRC) of the European Commission 
launched a pilot training programme in entrepreneurship for its 
researchers in January 1999. TheJRC provides scientific and tech­
nical support for the conception and implementation of Euro­
pean policies. The site selected for the pilot programme is the 
largest of the JRC's research centres and is located in Ispra, Italy. 
The main objectives of the programme are to 
I provide JRC staff with new skills for the management 
of research 
I increase the commercial awareness of researchers 
I stimulate and support the creation of spin­offs. 
The programme is aimed in particular at young researchers on 
short­term contracts, opening up new opportunities to staff in this 
category. Twenty participants were selected from 35 applications. 
The training programme aims to provide participants with prac­
tical skills in how to plan, set up and run a new technology­
based business or innovation project. The curriculum is struc­
tured to support the three phases of the business life­cycle 
(planning, start­up, growth). 
A three-pronged approach 
The first part of the curriculum consists of training in project 
and interpersonal management skills (see diagram). A semi­
nar on intellectual property rights is one of several intended 
to increase the commercial awareness of researchers. The sec­
ond part of the programme is designed specifically to supjjort 
the writing of a business plan. First, participants will be intro­
duced to the importance of sound business platforms and 
a well­conceived business plan. Individual workshops then 
deal with feasibility studies and marketing, legal issues (such 
as how to structure ownership, contract and liability law) and 
finally financial management and financing. The workshops 
on technology and innovation management also address 
those participants whose product still requires substantial 
development before being marketable. The third part of the 
curriculum addresses the question of how to stimulate and 
manage the growth of the new venture. 
The training is provided in the form of workshops which partic­
ipants attend in addition to their normal work duties. A total of 
18 two­day workshops starting mostly on Fridays are spread out 
over six months. The workshops are highly interactive, using 
group and individual exercises, role play, case studies and out­
of­class project work. An important feature of the workshops is 
the extensive time allotted to individual feedback. 
The trainers are teachers, incubator managers, consultants 
and other business professionals. Their selection was based 
on a best­practice analysis of some of the most innovative 
entrepreneurship initiatives in Europe. This analysis also 
served to define the curriculum, building on existing training 
courses at the JRC. 
The entrepreneurship curriculum is part of a larger initia­
tive promoting technology transfer at the JRC. The other two 
pillars of the entrepreneurship programme will be an inde­
pendently managed seed­capital fund and an incubator, thus 
providing continuing support to potential entrepreneurs 
beyond the formal training. 
The first phase of the training has just been concluded. Feed­
back from participants indicates that the practical focus of the 
training allows it to be put into immediate practice. For example, 
those participants with a business idea have started using project 
management techniques in planning their venture. D 
Le Magazine I #11 I 1999 35 
It may seem inhuman to be examined by a computer, but it is 
the shape of things to come; and after all, machine-marked 
multiple-choice question papers have been around for decades. 
They might be a somewhat blunt instrument, but they are 
quick and cheap; they can be self-administered at the candi-
date's convenience; and they are incapable of discriminating 
against a minority candidate or in favour of a pretty one. 
Automated self-assessment will become all the more nec-
essary as the workforce of the future continually upgrades its 
skills. Yet we do not know how far we can go. In 1997, the 
Commission selected 16 pilot projects designed to tell us. 
Split between the Socrates and Leonardo da Vinci pro-
grammes, the projects came to the half-way stage last sum-
mer, and were positively evaluated. In February, the Commis-
sion convened a two-day conference and demonstration for 
some 200 experts and potential users. 
Domenico Lenarduzzi, education director in DG XXII, gave 
a detailed introduction to the event, explaining the impor-
tance of computerized testing. If we are to survive economi-
cally in what is fast becoming a globalized information society, 
he felt, we not only have to keep learning, but we have to be 
able to show off what we have learnt. Not everyone can afford 
to take time off work to take a college or university course, so 
cheap and flexible ways of gaining qualifications are needed. 
The European Geography Test 
"Utrecht University chose geography as its subject to explore the possibility of European testing because it is a question of general know-
ledge, and is not vocationally specific," says Stan Geertman, project leader at the Utrecht University. "We chose three domains -topography, 
map skills and urban geography- and compared school curricula in five countries, then developed three test levels in four languages. Pre-tests 
on 500 children revealed that the test is recognizably European, that the level is about right, that results do differentiate levels of performance, 
and that the test is interesting and good at motivating students." 
The geography test has been developed by a broad academic partnership, led by Utrecht, with the backing of the European Geographical 
Association. Such links to a European partnership or network are one of the main strengths of the tests developed by the teams in Socrates, 
because they allow Europe-wide discussion and self-tuning, both technically and as regards content, of the test products. 
The test is delivered via the Internet, which is free and easy to update. The underlying programme, written in HTML and Java, relies on 
a question bank from which questions are selected randomly. In the main it uses objective answer methods such as radio buttons, although 
at level 3 it progresses to an essay format, which requires students to look up resources on the web. There is no time limit. Students receive 
guidance on questions they get wrong, and a certificate can be printed. 
Test yourself! The European Geography Test is online at: http://www.egt.geog.uu.nl 
The European Computer Driving Licence 
The ECDL is administered by CEPIS, an umbrella body of computer societies from across Europe, with the aims of improving computer skills 
in industry, and helping unemployed people to avoid exclusion. It offers a qualification comprising seven modules: basic IT concepts, file 
management, word processing, spreadsheets, databases, presentations and networks. Launched in 1996, it is administered at 200 accredited 
test centres, in 1 5 languages. So far 250,000 people have enrolled to take it, and by 2005 the organizers aim to have reached 5% of the 
workforce, that is some 10 million people. 
According to Dudley Dolan of the ECDL Foundation in Dublin, it costs € 30-50 to register for the European Computer Driving Licence, 
and € 5-10 to sit each of the seven modules. In fact, the students usually end up with a licence almost by accident, because the test is thrown 
in at the end of a course. "The majority of our clients have a course and exam bought for them, normally by their employers, but sometimes 
by government agencies," he says. "Very few individuals sit the test off their own bat." 
Test yourself! The European Computer Driving Licence is at: http://pcie.nlce.lway.fr 
"At present", he said, "the percentage of the European working 
population undertaking training in any one year is much too 
low, and we must find ways of increasing this. And once we 
have made the effort to learn new skills, they need to be recog-
nized, in convenient and inexpensive ways. This is where com-
puterized testing comes in." 
The pilot projects have been under way for two years now, 
and should complete their work at the end of 1999, bringing 
potential benefits to unqualified school-leavers, young stu-
dents who want to go into some topics more deeply than 
their curriculum allows, and people who want to reskill 
themselves to cope with changes in their profession. Many 
of the projects have already made their results wholly or par-
tially available on the World Wide Web. 
Of course, there are still some thorny issues to be resolved, 
and the pilot projects have formed themselves into a network 
which can work on them. Accreditation is one. At present, 
there is no intention to deliver 'on-line diplomas', because 
these depend on the existence of established institutions, and 
accrediting these is currently a national rather than a Euro-
pean matter. But what is feasible is to create a complement to 
the existing accreditation system, an alternative way of gain-
ing skills and verifying that you have gained them. In 
a sense, the market -job-seekers and employers- will decide 
whether such new forms of qualification are valuable or not. D 
The 16 projects range from the academic to the practical, 
covering mathematics, statistics, physics, chemistry, 
biology, geography, water, environmental and food 
sciences, computing, adult learning, law, languages, key 
skills, marketing, banking and customer service. 
Details of and links to the 16 pilot projects can be found at: 
http://europa.eu.int/en/comm/dg22/tests/index_en.html 
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